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ABSTRACT 


The purpose of this study was to compare characteristics 
of mobile and turnover teachers with characteristics of non-mobile 
teachers in an attempt to identify predictors of turnover and 
mobility among teachers. 

Data for the present study were taken from questionnaires 
completed by Alberta teachers in May, 1969, as part of a study 
directed by Ratsoy for the Alberta Advisory Committee on Educational 
Studies. The sample consisted of 2,098 full-time Alberta teachers 
classified into four mobility types. 

The four mobility types classified teachers as: those who 
would teach for another year in their present school, those who 
were planning to teach in another school in Alberta, those who were 
planning to teach in another school outside of Alberta, or those 
who were planning to leave the profession for another occupation. 

The statistical treatment of data included calculation of 
percentage frequencies and medians, and such tests as One-way Anal- 
ysis of Variance and Scheffe. 

The four mobility categories were compared on nine personal, 
professional and situational characteristics. Scales were used to 
measure the degree of subject misassignment, instructional load and 
working conditions of the four mobility types. 

From the results of the analyses, variables which seemed to 


be predictive of male and female teacher mobility were: place of 
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iv 
earliest teacher certification, salary, years of experience in 
present school, and type of administrative unit. Amount of academic 
and profession preparation, and length of full-time experience in 
education seemed to be predictive of female mobility but not of male 
mobility. The size of school variable seemed to be predictive of 
male mobility but not of female mobility. 

Teachers assigned to their subject preference seemed to 
remain in their present schools. Teachers not assigned to their 
subject preference had a greater tendency than the others to leave 
the teaching profession. Assignment according to teacher subject 
specialization, and according to a combination of specialization 
and preference, did not seem to be predictive of teacher mobility. 

Male teachers generally appeared to have heavier instruc- 
tional loads than females. However, instructional load did not 
seem to be a predictor of teacher mobility. 

Teachers with good working conditions in their schools 
were more likely to remain in these schools than teachers with 
less desirable working conditions. In addition, teachers deciding 
to leave the profession seemed to have poorer working conditions 


than those intending to remain in it. 
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Chapter 1 
INTRODUCTION 
I. BACKGROUND OF THE STUDY 


Out of every 100 teachers now teaching in the nation's 
public elementary and secondary schools, it is estimated 
that at least six will not be employed in the profession 
one year from now. More than nine others still in the profes- 
sion, will have moved from their present schools - at least 
five to another school in the same school system, at least 
three to a different school system in the state, and at 
least one to a school system in another state (N.E.A. Research 
Bulletin, 1968:118). 

Although these figures are from the N.E.A. Research 
Division of the United States, Alberta is in a similar situation 
concerning teacher mobility. A study done at the University of 
Alberta in 1970 (Carmack, 1970) found that the average teacher 
mobility in Grande Prairie, Alberta, for the years 1960 to 1964, 
was thirty-two percent. Although this was probably higher than 
the provincial average, it demonstrates that Alberta has not escaped 
the problem of teacher mobility. 

Hughes (Thompson, 1967:156) said that a career is a "Sort 
of running adjustment between man and the various facts of life 
and his professional world." The career is continuously dynamic 
throughout life and by looking at related factors it might be 
possible to analyze this running adjustment. 

This study analyzed some characteristics of mobile teachers 


with the view to identifying some factors related to the mobility 


i! 


payin ry 7, a 
nokeeatorg ada ok ie 
~estorg seid at Lftde ‘2196 a. 
sass 38 - gloorba naa: ig ato 
‘tesa 38. eaovexe loodsa sine 
‘ts bab jase add ok am 

fowsoesh she i) siete red3 
doanoeos Aid, 4 ants mort ‘ora. wire. bY. 990 1 dguos 
z, ae, 

notseud ke aslimke « pt ab saxodia” ere ta or pki 
to eakesevinw oy $6 ened. bute A “gah bdom oilbneg 
rsHoaad- ge tava ond pails avo cover oe) ores ok eee 
.d8ef og one aha ad3 x08 ssibsodth atatsns oban10 ak 
nes range uidedora esw ata dgnoda ih sania sont 


beqsoce9 Jon asl esyodia said csosensangeat, sal 


nee eda’ ak vse Bs 


Me j a 
i. t 


arotionsd oitdom Yo eotiel 


“eHow 9 ona oS) beater « 


of teachers. 

The data for the study were taken from, and limited by, 
the questionnaires completed by Alberta teachers in May, 1969, 
in a survey of the Alberta teaching force undertaken for the 


Alberta Advisory Committee on Educational Studies (Ratsoy, 1970). 
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Statement of the Problem 

The purpose of the study was to. compare characteristics 
of mobile and turnover teachers with characteristics of non-mobile 
teachers in Alberta in an attempt to identify predictors of turn- 


over and mobility among teachers. 


Sub-problem 


What are the similarities and differences that exist among 
non-mobile, mobile and turnover teachers with respect to: 

(a) personal characteristics, 

(b) professional characteristics, 

(c) ssituational..characteristics, 

(d) subject assignment, 

(e) school working conditions, and 


(£) sinstructional, load? 


III. ASSUMPTION 


The major assumption underlying the present study was that 
some of the reasons for teacher mobility can be found in the teacher's 


present school conditions. 
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IV. DELIMITATIONS 


1. This study was confined to public, Department of 
National Defence, Federal Indian, separate and private school 
teachers giving all or nearly all of their time to teaching. 

The sample was confined to those persons who had marked the first 
response category of the first item in the questionnaire. This 
category read, ''Classroom teacher, giving all or nearly all of 
time to classroom teaching." 

2. Omitted from the study were personnel who failed to 
complete items 1 or 42 of the questionnaire. These items described 
respectively, the position of the personnel in the school and what 
they expected to do during the following school year, 1969-1970. 

3. Only secondary teachers (grades 7 - 12) were used in 
the analysis which related subject misassignment to mobility 


and non-mobility among teachers. 


V. LIMITATIONS 


1. No attempt was made to check the validity of the 
teachers' answers. 

2. A forced-choice instrument, such as the AACES question- 
naire, has certain built in limitations. One of the more serious 
of these is that enough choices may not have been given to cover 
the entire range of responses. 

3. The population included only those teachers who taught 
in Alberta in 1968-1969. Any generalizations, therefore, might 
not be applicable to other parts of the country or to other periods 


of time. 
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VI. DEFINITIONS OF TERMS 


Certain terms are used repeatedly throughout this study. 


The definitions of these terms are given below: 


Mobile. For the purpose of this study, a teacher was con- 
sidered mobile if he intended, at the end of the current school year, 
-to move from his present school system to teach in another school. 
The teacher was operationally defined as the respondent who marked 
the first or third response category in item 42 of the questionnaire 


(see Appendix). 


Exit-provincial mobile. The exit-provincial mobile, for the 
purpose of this ee was the teacher who stated that he would move 
out of the province during the following year and that he would con- 
tinue to be employed in classroom teaching. This person was opera- 
tionally defined as the respondent who marked the third response 


category in item 42 of the questionnaire. 


Inner-provincial mobile. The inner-provincial mobile was the 
teacher who stated that he was intending to move from one system to 
another system in the province and would continue to be employed in 
classroom teaching. For the purpose of this study, this person was 
operationally defined as the respondent who marked the first response 
category in item 42 of the questionnaire. This category indicated 
whether the respondent expected to teach in another Alberta system 


in the next school year. 


Instructional load. The instructional load of a teacher 


was determined by taking into account time spent in the classroom 
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by the teacher and the number of pupils taught by him. Opera- 
tionally, the instructional load was determined by means of a 
scale which used the responses from items 4, 5, 6 and 7 of the 
questionnaire. These items described respectively, hours per week 
spent in classroom teaching, enrolment of the largest class taught, 
enrolment of the median size class taught, and total number of 


different pupils taught per week. 


Misassignment. In this study, three scales were used to 
assess the degree of subject misassignment among secondary teachers. 
The scales were developed by Fasano (1971). The first scale (M-1) 
compared the field of subject assignment with the field of teacher 
specialization. The second scale (M-2) compared the field of 
subject assignment with the field of subject preference. The third 
scale provided a combined score which took into account both the 


preparation and preference of teachers. 


Non-mobile teacher. The non-mobile teacher was defined as 
the teacher who stated he would remain in classroom teaching within 
the same system for the following year. For the purpose of this 
study, the non-mobile teacher was operationally defined as the 
respondent who marked the second response category in item 42 of 
the questionnaire. This response category was designed to identify 
a teacher expecting to teach in his present school system in the 


next school year. 


Secondary teacher. In this study, secondary teacher refers 
to a classroom teacher giving all or nearly all of his teaching 


time to classroom teaching in one or more of grades 7 to 12. 
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Turnover teacher. A turnover teacher is generally the 
teacher who leaves the teaching profession to work in another field. 
For the purpose of this study, the turnover teacher was operation- 
ally defined as the respondent who selected the fifth response 
category in item 42. This response category stated that the 
respondent expected to work in a non-teaching position or profession 


during the following school year. 


Working conditions. A scale purporting to measure the 
adequacy or inadequacy of a teacher's working conditions was 
constructed for the present study. This scale took into account 
the availability of clerical personnel, teacher aides, advisory 
personnel and library and material resource centers to the teachers. 
Responses to items 45, 46, 47, 53, and 55 of the questionnaire which 
dealt respectively with the availability and use of clerical person- 
nel, teacher aides, advisory personnel, library facilities and 
material resource centers were used in calculating each teacher's 


working conditions score. 
VII. SIGNIFICANCE OF THE STUDY 


School administrators are faced each year with the problem 
of replacing many teachers. In May, 1969, the Alberta teachers 
were asked, "What were you doing in March, 1968? (last year)" 
(Ratsoy, 1970:105). The results indicated that only 70.5 percent 
of the Alberta teachers were employed in their present school system 


in March of the previous year. Since this figure does not include 
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those teachers who moved from school to school in the same system, 
it is safe to generalize that in the province of Alberta, more than 
29.5 percent of the teachers in 1969 were new to their present 
school. 

It is generally agreed that some mobility of teachers is healthy 
for an education system (Orlich, 1967:452). However, when the 
teacher mobility is of the magnitude indicated above, a definite 
strain is placed on the education system. This was exemplified 
in an Alberta Teachers' Association report on 1968 teacher 
mobility in Alberta (A.T.A., 1970:1) in which the following concern 
was expressed: 

This study revealed that teacher dissatisfaction was 
increasing and that beginning teachers were more dissatisfied 
than were more experienced members of the profession. In 
view of the cost of preparing teachers and the realities of 
teacher supply, imformation about mobility and supply becomes 
a matter of concern not only to the ATA but to the Department 
of Education and other organizations with an interest in educa- 
tion as well. 

In order to gain tenure, a teacher usually must be employed 

in a system for more than one year. In many educational systems 
in the United States, tenure requires at least three years of 
continuous service in the same system (Orlich, 1968:11). There 
seems to be a general feeling, in at least some quarters, that 
experience in a particular school or school system is related to 
proficiency in that school or school system. Excessive teacher 
mobility could cause a loss of education to the students through 


a discontinuity in their curriculum. Patton (1957:18) said, "In 


the last analysis, it is the child that suffers when the teacher 
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8 
is turned into a migrating worker because of a lack of job security." 

To the taxpayer, teacher mobility means economic waste. A 
large amount of money must be spent on teacher recruitment and the 
supervision of new employees. Fisher (1963:374) found that: 

The continuity of a program suffers when turnover is high. 

Quality in the classroom is usually not achieved in a year 

or two. A district known as a training ground because of high 
turnover has children who are being shortchanged in educational 
opportunities. 

Teacher mobility may cost the education system phenomenal 
amounts in educational and monetary values. Research in this area, 
therefore, might reveal some characteristics which would help the 
administrators find at least a partial solution to the problem of 
excessive teacher mobility. 

Educational administrators must also realize that some 
teachers have lost their ambition to succeed in teaching and yet 
still persist in holding a teaching position. In industrial 
research, Herzberg (1959:89) found that in addition to the employees 
who actually quit the job, there were many others with the same 
dissatisfactions who had some degree of physical or psychological 
withdrawal from the job. One cannot estimate the cost of such a 
great amount of turnover, the difficulty of obtaining personnel 
and the loss to organizations of having people on the staff who 
have quit their positions psychologically. 

| At present, there seems to be an excess or surplus of 
teachers. This would lead to questioning the relevance of a 


mobility study in the 1970's. Stinnet (1970:1) answers this 


question by writing: 
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Even if there were no teacher shortage there would still 
be need to isolate and if possible remove those conditions 
which cause large numbers of teachers to leave the profession 
after a brief period of service. 

Using Herzberg's reasoning above, the factors that contribute 
to a teacher leaving the profession or moving from his present 
position may be similar to the reasons that a teacher quits psycho- 
logically. It cannot, therefore, be assumed that the presently 
increasing "non-mobile" attitude of teachers throughout Alberta is 
indicative of a vast improvement in the schools. It is more 
probably indicative of a lack of available teaching positions. The 
recent set-back in educational revenue and large numbers of gradu- 
ating teachers have combined to decrease the number of vacant 
teaching positions in Alberta. 

One of the major responsibilities of boards of education 
and superintendents is the selection and retention of competent 
teachers (Conville and Anderson, 1956:11). A province wide 
mobility study should identify information valuable to school 


systems which are interested in conditions and solutions to problems 


contributing to high rates of teacher mobility. 
VIII. OVERVIEW OF THE THESIS 


The thesis is composed of five chapters. The first chapter 
introduces the study, giving background information, the statement 
of the problem and definitions of terms. A review of the liter- 
ature and research is presented in Chapter 2. 

Chapter 3 deals with the design of the study and is divided 


into eight major sections. In the first and second sections, a 
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description of the questionnaire and population of the present 
study is given. The third, fourth and fifth sections explain, 
respectively, the construction of the misassignment scales, the 
working conditions scale and the instructional load scale. The 
sixth section describes the personal, professional and situational 
characteristics used for analysis. The seventh section describes 
the data analysis used in the study and the eighth section is the 
chapter summary. 

In Chapter 4 the findings of the study are reported. The 
major portion of the chapter deals with the relationships found 
among the non-mobile, inner-provincial mobile, exit-provincial 
mobile and turnover teachers with respect to personal, professional 
and situational characteristics, subject misassignment, working 
conditions and instructional load. 

The final chapter of the thesis summarizes the study and 
presents several implications of the findings and some suggestions 


for further related research. 


IX. SUMMARY 
This chapter began with a brief introductory discussion 
of teacher mobility. It continued with a statement of the problem 
and sub-problems of the thesis, an assumption, delimitations, 
limitations and definitions of terms. The significance of the 
study as related to educational administration was explained in 
section VII. The chapter concluded with a brief overview of the 


entire thesis. 
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Chapter 2 


A REVIEW OF THE LITERATURE ON TEACHER MOBILITY 


I. INTRODUCTION 


Teacher mobility has been of concern to education systems 
for some time. As early as the nineteenth century, superintendents' 
reports to the United States Commissioner of Education were critical 
of people who remained in education for only a short time (Orlich 
and Craver, 1968:2). Studies have ranged from mere tabulation of 
data to relating mobility to such factors as a teacher's best 
friend's satisfaction with the teaching profession (Erickson, 1968). 

The Canadian Bureau of Statistics, Education Division (1968: 
62), issued the statistics shown in Table 2.1 for teacher loss in 
Canada in the school year 1964-1965. Of the eight provinces in 
the survey, Alberta was fourth highest in percent of teacher loss. 
The Bureau of Statistics classified teacher loss under the following 
headings. The numbers in parentheses are the percentages of Alberta's 
2,035 teachers who left for the indicated reasons. 

(a) teaching outside the province (21) 

(b) administration position in education (5) 

(c) housekeeping (33) 

(d) other non-teaching activities or occupations (7) 

(e) further training (academic or professional) (26) 


(f) superannuation, illness or death (8) 
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Table 2. 


1964-1965 TEACHER LOSS IN EIGHT 
CANADIAN PROVINCES 


Province Number of Percent of total 


teachers teaching force 
, Newfoundland 1,393 265.0 
PB l.. 164 14.1 
Nova Scotia 907 ii? 
New Brunswick 931) 14.2 
Ontario 6,863 dt GE 
Manitoba 1495 16a 
Alberta 2,039 13.8 


British Columbia 12902 1255 
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These figures indicate the number of teachers who moved 
to different school systems within the province. They do not, 
however, include the number of teachers moving from school to 
school in the same system. 

The purpose of many mobility studies is to determine the 
reasons for the high rate of mobility among teachers. After the 
reasons have been identified, solutions are suggested to alleviate 
the problem of mobile teachers. As Dunn (1961:30), superintendent 
of schools in New Jersey said: 

...When teacher turnover passes the point that can be 

explained by personal reasons (retirement, pregnancy, 
illness, a family move), the administrator had better start 
looking for the clues. And chances are that he will find, 
as we did, that there are trouble spots within his school 
that are sending his teachers off in search of greener 
pastures elsewhere. 

There have been numerous studies focusing on some aspect of 
teacher mobility. The only conclusions on which most agree are 
that a number of factors are involved with the movement of teachers 
and that these factors are difficult to identify. However, in a 
comprehensive review of the literature, this writer identified some 


characteristics that seem to be related to the mobility of teachers. 


The following five sections deal with these characteristics. 
II. ACADEMIC QUALIFICATIONS 


The academic qualifications of mobile teachers seem to have 
followed a consistent pattern in mobility studies. Conville and 
Anderson (1956:11) found that the highest rate of teacher turnover 


occurred in the states with the lowest standards of academic 
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14 
admission to teaching. High professional standards and stability 
in the teaching force seem to be positively related. 

Low academic qualifications of teaching personnel were 
prevalent in Idaho, U. S. A. Idaho was one of the few states that 
allowed certified personnel with less than a bachelor's degree to 
teach in the elementary and secondary schools. Idaho also had one 
of the highest rates of teacher turnover in the United States 
(Orlich, 1967:449). 

Newfoundland, as noted in Table 2.1, had the highest per- 
centage of teacher turnover in Canada during 1965 (26 percent). 
This eastern province also had, in 1964, one of the lowest stand- 
ards of teacher qualification in Canada. In 1964, a teacher was 
able to obtain a teacher's license in Newfoundland without complet- 
ing a full year of university training (Lundrigan, 1966:8). Miller 
(1969:6) emphasized this Newfoundland situation by writing: 

The low standards approach for admission to the teaching 
profession is a factor contributing to teachers leaving the 
profession. In the face of the need for more and more teachers, 
it has often been the policy of both governments and school 
boards to find enough bodies to staff all classrooms, at what- 
ever the cost in quality. The primary and elementary schools 
are often staffed on the basis of ‘anyone can teach these 
grades.’ Teachers who enter the profession with very little 
training have only a small stake in it, and are unlikely to 
remain in it for long. For example, in the year 1963, sixty- 
one percent of all Newfoundland teachers who left the profess- 
ion were Emergency Supply, and another twenty-seven percent 
were licensed. Thus it appears that the more preparation a 


teacher has received, the more likely he is to remain in the 
profession. 


III. SALARY 


Almost all studies of teacher mobility deal with some 


sit stioiliba alin i se S ade? at bade | 
 (tHest8q) a8) ager, ah te os 
-baste teawol wif to ano. aes 
sew todoae) 5 Reid nts ee 
~talqnoo suodtiw bdatbawoiwal ak oe opil @ 
val LEM  :908L, ensgesbawd) tales aa Lex Baie 
‘gaa iay ed roti aut he bnew ' 8 


gob oat, adt of aokeatmbs xo 1 
ond gntveet exedoass of pak ee we a 


27390893 atom bam e¥om tol basn edt Yo 9983 of3 al, 
feedoe bre bg i diod meets ait need 2 


~tadw 3s arpa bok i ie a waft oa et 


‘aloonos A satin bere 
of33hL (rey on rol ai oF odd 
03 yisdiinw bob 
agus tee ae = oe nel 
-aestorg ald ar ow atedaes? be 
Jnaq1eg re 2 yoms 
i) gp guch ah ay gues 


AA 14 
4 ba iG 
| y ou i 


a ee 


LO 
aspect of teachers' salary. Patton (1957:14) in an article on rural 
education, felt that too many teachers leave the profession for 
better paying jobs elsewhere. He believed that this was especially 
true for rural teachers. In an Idaho study, Bruce (1964:29) con- 
cluded that two of the major reasons given for teachers leaving 
the teaching profession entirely or leaving their present school 
system were "other states pay higher salaries" and "salary insuf- 
ficient." In a study of the Minnesota public schools' teacher 
mobility, the school districts with the highest median salaries 
tended to hold a greater portion of their teachers (Fisher, 1963:374). 

Fifty highly rated teachers from New York State were asked 
why they had accepted their present teaching position (Williams, 
1959:66). Fifteen of the respondents gave salary as their first 
reason for accepting the position, twenty-two listed salary as their 
second reason, twelve rated it third, one rated it fourth and no 
one rated it fifth or sixth. Williams notes that it was evident 
that the teachers were not influenced as much by the minimum sal- 
aries as by the maximum possibilities, shortness of range between 
minimum and maximum salary and salary adjustment for graduate work. 

A study of the 1965-1966 Idaho teaching force (Orlich, 1967: 
450) produced similar results to Williams' study. Of the teachers 
who cited salary as the major reason for moving, no increase was 
found in these teachers' reported yearly salary during the next 
year. The teachers' stated reasons for moving, however, indicated 
that the average salary was not as important as the maximum salaries 


available. 


avastae andl il ods ssa 
. CORE PEORL” (tered), wigrisas2) hed te. ni 
benlas 190 etage: aio¥ woh won) 5: 
(ems CE) fokykeoq. sondoosdo 
sank? ene ee yikes avég 2 nol 


tae. #030) 29108 ences ae up 


16 

In a scientifically selected sample of the 1967 United 
States' public school teachers, approximately one teacher in five 
who transferred to teach in another school listed higher salary as 
the major reason for leaving. Men reported higher salaries more 
frequently than woman. The same report denoted that 5.8 percent 
of those who left the teaching profession gave 'Improve economic 
benefits or improve opportunities for advancement" as the reason 
for doing so (N.E.A. Research Bulletin, 1968:118-126). 

An interesting result was obtained from a sample of 392 
teachers who taught for one year and left their Georgia teaching 
positions (Booth, 1967:245). The researcher, Booth, discovered 
that: 

The low salary, a favorite excuse given in education for 

the teacher shortage, simply was not the deciding factor in 
those teachers’ decisions to leave. Although 179 suggested 
that salaries should be raised, only thirty-three named "low 
salary" as the reason they left. 

An Alberta Teachers' Association report (1970:2) found that 
in 1968 "better salary" was one of the first five most stated 
reasons for Alberta teachers leaving their present school system. 
In 1970, however, it was replaced in the top five by "more 
responsible position." 

Herzberg (1959:82) researched job satisfaction of industrial 
employees. He classified factors as producing high job satisfaction 
for short ranges of time, high job satisfaction for long ranges of 
time, low job satisfaction for short ranges of time or low satis- 
faction for long ranges of time. He found the factor of salary 
appeared as frequently in the high satisfaction sequences as it 


did in the low job satisfaction sequences. This, however, was 
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only true if the totals of short and long range attitude changes 
were compared. It was found in the low satisfactions, that salary 
appeared almost three times as often in the long range as in the 
short range. In the high satisfaction category, salary appeared 
about equal in both durations. It seemed, therefore, that salary 
had more prominence as a job dissatisfier than as a job satisfier. 
IV. WORKING CONDITIONS AND 
INSTRUCTIONAL LOAD 

Working conditions are prevalent factors in many mobility 
studies. Class size or number of pupils taught per week, discipline 
problems, school size, clerical assistance available, supervision 
and subject misassignment may be related to the decision a teacher 
makes to move to another school or out of the profession entirely. 
Patton (1957:17) states, "Good working conditions and fair pupil 
loads are as important incentives as good pay." 

In a study of teacher mobility in Coles County, Illinois, 
Conville and Anderson (1956:12) found that large and overcrowded 
classrooms was one of the reasons twenty-one percent of the former 
190 Coles County teachers gave for leaving the schools. Other 
expressed reasons, related to working conditions, were: lack 
of physical equipment and instructional materials (17%), problems 
in discipline (16%), colleague relationships (15%), and difficulties 
with the principal (3.8%). 

Idaho's problem of teacher mobility was studied and reasons 


instrumental in the teachers' decisions to leave were: future 
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outlook for improvement in working conditions too discouraging, 
lack of teacher aides, material and equipment, lack of time for 
preparing, planning and evaluating teacher activities, and too 
little relief from pupil contact during the day (Bruce, 1964:29). 

Williams (1959:66) in his New York research, found that 
the two most important aspects of working conditions were super- 
vision and class size. Satisfactory supervision was defined as 
skilful instructional leadership in guiding beginning teachers 
and encouraging flexibility in handling curriculum. A class of 
thirty students seemed to be the upper limit for satisfaction of 
teachers. 

In Orlich's study of Idaho's teacher mobility (1967:451), 
it was apparent that teachers moved from small to larger schools, 
from small to larger cities and from small to larger school 
districts. The United States Office of Education Turnover Survey 
for 1959-1960 found, as above, some inverse relationships between 
teacher turnover and the size of the school districts. Lower rates 
of turnover were found in large school districts and higher rates 
in small school districts (Orlich and Craver, 1968:55). The Alberta 
Teachers' Association (1970:2) found similar results concerning 
school district size and teacher mobility. A higher percentage 
of Alberta teachers (86%) continued with the large city boards 


than with the smaller divisions (81%) in 1969-1970. 


V. MOBILITY AMONG MALE AND FEMALE TEACHERS 


Orlich (1967:451) claims: 
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It is apparent that teacher turnover must include at least 
two distinct populations - male and female. The popular 
assumption that the teacher turnover population is composed 
largely of women is not valid; to report findings without 
subgroups tends to mask significant diferences that apparently 
exist between sexes and age groups. 


Many findings in teacher mobility studies do not represent 
both males and females together. Some factors seem to be more 


important to males than to females and vice versa. 
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In an extensive report, Hill (1958:9) found that the principal 


loss to schools is to homemaking. He found that three-quarters 
of the female elementary school teachers must leave, at least 


temporarily, in order to raise a family. Ratsoy (1970:104) also 


found that marriage or full-time homemaking, and maternity or child 


rearing were given more than any other primary reason for the most 
recent break in teaching service for Alberta teachers. In the 
1969 study, 24.1 percent of the Alberta teachers gave either of 
these two reasons. This was a decided decrease from a 1958 study 
(Ratsoy, 1970:104) when 44.1 percent of the Alberta teaching force 
marked one or the other of these two as the reason for their most 
recent break in teaching. 

Higher salary and improved working conditions exemplify the 


necessity for using male and female populations separately in 


mobility studies. In a national study in the United States (N.E.A. 


Research Bulletin, 1968:120), only one woman in ten who transferred, 


gave low salary and improved working conditions as reasons for 
leaving. However, when male and female responses are combined, 
it was found that one teacher in five gave higher salary and 


improved working conditions as reasons for leaving. 
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VI. AGE AND EXPERIENCE 


Teacher mobility studies have produced a variety of results 
concerning the factors of age and experience. Most of the studies, 
however, indicate similar trends. Teachers who are mobile, 
typically are young and have little experience. 

In a national United States study (N.E.A. Research Bulletin, 
1968:121), the age category with the most mobile teachers was 
25-34, including 46.1 percent of the total. The second highest 
age category was 35-44, encompassing 16.4 percent of the total. 

An Idaho study (Orlich, 1967:449) found that female teachers who 
changed positions during the 1964-1965 school year were older than 
male teachers who changed positions. The female median age 
bracket was 25-29 years. In an Alberta Teachers' Association 
survey (1970:7), mobility was found to be somewhat inversely 
related to age. Approximately 25 percent of the Alberta teachers 
below the age of thirty were mobile, while only 12 percent of 

each category above thirty was mobile. 

Teaching experience and age factors run approximately 
parallel when compared to the mobility of teachers. The younger 
and less experienced the teacher, the more likely is he to be 
mobile. In examining nearly a dozen mobility studies, the N.E.A. 
Research Division (1968:122) found that the greatest loss of 
teachers occurs in the first three to four years of teaching. In 
California, over a nine year period, only thirteen percent of the 


teachers leaving had more than ten years of experience (Orlich and 
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Craver, 1968:41). The Alberta Teachers' Association (1970:6) found, 
as with age, an inverse relationship between teaching experience 
and mobility. However, the teachers with one year of experience 
in Alberta were less mobile than those with two or three years of 
experience. Similar results were found in Newfoundland. Out of 
1,001 teachers who left in 1964-1965, 772 (more than 75 percent) 
had from one to five years of experience (Nfld. Dept. of Education 


News Letter, 1966:8). 


VII. CONCLUSION 


The review of the literature revealed that teacher mobility 
has been a problem for all types of school systems. A number of 
reports and surveys have attempted to analyze conditions which 
produce an undesirable amount of teacher mobility. The majority 
of the research, however, is concentrated on the turnover teacher, 
the teacher who leaves the profession. Very little has been written 
on the mobile teacher who moves from one school to another, or from 
one system to another, wkile remaining in a teaching position. 

Provinces and states allowing certification of teachers with 
low academic qualifications seem to be troubled with a high teacher 
turnover. The greater the time and effort invested to become a 
teacher, the more reluctant the teacher seems to be to leave the 
profession. 

Salary is important to all professions and trades. Teaching 
seems to be no exception. The prospect of a higher salary seems 


to have been one of the predominent reasons for the movement of 
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teachers from one school to another or out of the teaching profes- 
sion altogether. The maximum possible salary seems to be of more 
importance to the mobile teacher than an immediate financial 
increase. Some recent studies indicate that salary is not the 
outstanding concern it was previously and is being replaced by 
other factors such as working conditions. Herzberg's (1959:116) 
industrial research concerning salary seems to be relevant to 
teacher mobility. He says that salary meets two types of avoidance 
needs of the employee. The first of these is economic deprivation 
and the second, which may be more prevalent for teachers, is the 
feeling of being treated unfairly. 

Only a few studies on teacher mobility dealt with working 
conditions. No study found in the literature dealt with mobility 
related to subject misassignment, availability of clerical personnel 
or library facilities. However, studies which did include working 
conditions seemed to indicate that class size and discipline 
problems are related to teacher mobility. 

Most mobility studies compile male and female data separately. 
The researchers have found that each of the sexes usually has dif- 
ferent reasons for leaving schools. Combining the male and female 
data might obscure some important factors related to one of the 
sexes. 

The characteristics of age and teaching experience are 
inversely related to mobility. The greatest turnover involves 
staff members between the ages of 21-30 with the exception of the first 


year teachers who are usually less mobile than teachers with two 
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or three years of experience. This was to be expected since an 
older teacher would more likely be involved, both economically 

and socially, in his school and community than a teacher with three 
to five years of experience. 

Most of the literature on teacher mobility was in the form of 
statistical surveys. The researchers concentrated their reports on the 
percentage of the total teaching force, academic qualifications, 
age, years of experience and other similar characteristics of 
mobile teachers. The reasons for staff loss were usually handled 
with one multiple-choice type question. 

These studies served an important purpose in ascertaining 
if and where a problem existed in teacher mobility. However, 
since most researchers agree there are problems in this area, 
perhaps a more fruitful approach would be one which concerns 
itself with the causes of teacher mobility. 

The factors that have been identified as relating to 
teacher mobility are strikingly similar to Herzberg's (1959:113- 
115) hygiene factors. When Herzberg's respondents reported 
feeling happy with their jobs, they referred most frequently to 
success in their work and the possibility of professional growth. 
Feelings of unhappiness, however, seemed to be related to conditions 
which surround the job (hygiene factors). If the hygiene factors 
were improved rather than ignored, it seemed easier to encourage 
positive job attitudes. Supervision, interpersonal relationships, 
physical working conditions, salary, company policies, and admin- 


istrative practices, benefits and job security are included in 
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Herzberg's hygiene factors. If employees found these factors at 
an unacceptable level, then job dissatisfaction developed. If 
these factors were held at an optimal level, all that could be 
expected would be the prevention of dissatisfaction and poor job 
performance, rather than an increase in satisfaction. Hygiene 


factors seem to be predictive of teacher mobility. 
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Chapter 3 


DESIGN OF THE STUDY 


I. THE QUESTIONNAIRE 


The AACES questionnaire was distributed during the month 
of May, 1969 to all teachers who were employed in Public and 
Separate School Districts, Counties and School Divisions, Indian 
Schools, private schools and Department of National Defence 
schools in Alberta. Some questionnaires were also completed by 
teachers and administrators from several Junior Colleges and Agri- 
cultural Colleges and teachers in the Department of Education 
Correspondence School of Alberta. 

There were 18,074 usable questionnaires completed and re- 
turned. The exact percentage of Alberta teachers who completed 
and returned the questionnaires could not be calculated as the 
number of teachers employed in Alberta fluctuates daily. However, 
at least 90 percent of teachers, actively teaching in Alberta 
schools at the time when questionnaires were being issued, returned 
a completed questionnaire. 

The questionnaire was composed of fifty-nine forced-choice 
items. The questions dealt with personal and professional character- 
istics, experience, mobility and instructional practice of Alberta 
teachers. 

Many teachers neglected to complete some items on the 
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questionnaire. A number of reasons may have contributed to the 
omissions. The extended length of the questionnaire probably 
discouraged a number of respondents. A number of items did not 
apply to the entire teaching force. The questionnaire had perfor- 
ated, tear-off pages. In some cases, it was evident, that the 
last page or two became separated from the rest of the questionnaire. 

It was, however, possible in most cases, to reconstruct the 
responses for items 56 (sex), 57 (marital status), 58 (salary) and 
59 (age). It was impossible to reproduce the responses to items 
47-55, 

A copy of the questionnaire, may be found in the appendix. 
The number of blank responses for each item was small and remained 
insignificant for this study. 

Reliability of the questionnaire was tested by spot checking 
a number of items. The questionnaire appeared, on the whole, to 
be very reliable (98%) with one exception. The exception was 
Item 4, which read: "How many HOURS PER WEEK do you spend IN 
CLASSROOM TEACHING? (exclude time counselling, supervising, etc.)." 
The data indicated that approximately eleven percent of the 
teachers marked this question inaccurately. Elementary teachers, 
in particular, seemed to have read the question as "hours per 
day"’ instead of "hours per week."" The average number of hours, 


therefore, was lower than expected. 
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II. THE SAMPLE 


Only full-time teachers were selected for the present study. 
The sample was further delimited by Item 42 of the questionnaire, 
which was designed to determine the respondent's expected career 
plans for the next school year. It was according to this item 
that the study's four mobility types were categorized. Item 42 
read as follows: 


42. What do you expect to do in the school year 1969-1970? (next 


year) 

1. Teach in another Alberta system 

2. Teach in this system 

3. Teach outside of Alberta 

4. Work in education, but not as a classroom teacher 

5. Work in a non-teaching position 

6. Study full time in a field outside of teaching 

7. Attend university full time for further training in 
teaching 

8. Be a full-time homemaker 

9. Other 


If a respondent marked response 1, he was categorized as an 
INNER-PROVINCIAL MOBILE teacher. There were 659 full-time teachers 
who marked this response. 

If a respondent marked response 2, he was categorized as a 
NON-MOBILE teacher. Over 10,000 teachers marked this response. 

In order to simplify data analysis, a random sample of 765 of these 
teachers was taken to use in the analysis. 

If a respondent marked response 3, he was categorized as an 
EXIT-PROVINCIAL MOBILE teacher. Teachers who marked this response 
numbered 542. 


If a respondent marked response 5, he was categorized as a 
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28 
TURNOVER teacher. Full-time teachers numbering 132, marked this 
response. 

The total sample, therefore, included 2098 full-time teachers, 
consisting of 659 inner-provincial mobile, 765 non-mobile, 542 
exit-mobile and 132 turnover teachers. See Table 3.1. This 
sample was used for all data analysis with only one exception. 

The exception was in the analysis dealing with the mis- 
assignment of teachers. For this part of the study, the sample 
was further delimited to secondary school teachers only. The 
secondary teacher sample numbered 1,002 full-time teachers and 
consisted of 319 inner-provincial mobile, 342 non-mobile, 267 exit- 


provincial mobile and 74 turnover teachers. See Table 3.2. 
III. MISASSIGNMENT SCALES 


Three scales, constructed by Rousseau and revised by 
Fasano (1971), were used to measure the degree of subject mis- 
assignment prevalent in the four types of mobile teachers included 
in the sample. The variables which seemed to be important were 
the teacher's field of specialization, field of preference and 


field of assignment. 


The M-1 Scale 

The M-1 scale was designed to measure the congruence between 
a teacher's academic specialization and his present teaching posi- 
tion. This information was obtained from the responses to Items 


18, 21, 23, and 26 of the questionnaire. The Items were designed 
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COMPOSITION OF THE TEACHERS 
IN THE COMPLETE SAMPLE 1 


Mobility type Male Female Total 
Non-mobile 2 248 517 765 
Inner-provincial OL 428 659 

_ Exit-provincial 209 33 542 
Turnover 65 67 Foz 
Total 753 1,345 2,098 


lthis sample was used for all analyses, excepting the 
analyses related to the misassignment of teachers. 


24 random sample taken from 13,669 non-mobile teachers 
identified in the study. 
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Table, 34,2 


COMPOSITION OF THE TEACHERS IN THE 
MISASSIGNMENT SAMPLE1 


Mobility type Male Female Total 
Non-mobile 187 155 342 
Inner-provincial 188 Pt 319 
-Exit-provincial 164 103 267 
Turnover 45 29 74 
Total 584 418 bs 002 


Ithis sample was used only in the analysis related to 
misassignment of teachers and their mobility. 
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31 
to obtain, respectively, the teacher's major field of subject 
specialization, second field of subject specialization, major 
assignment and second assignment during that school year. 

A teacher was assigned a score of 7, the highest possible 
score, if his only teaching assignment was in the subject matter 
field of his major academic specialty. At the other end of the 
continuum was a teacher who only taught a subject or subjects 
which were not his major or second academic specialization. This 
type of teacher was assigned the lowest score, that is, a score 
of 1. Other combinations of subject assignment and academic spec- 
ialization were assigned scores between 1 and 7 as shown in Table 
Sie 

A high score on this scale, therefore, was indicative of 
a teacher being assigned in accordance with his academic training. 
The lower the score, the more misassigned the teacher was according 


to his specialization. 


The M-2 Scale 
The M-2 scale was constructed to measure the congruence 
between a teacher's present teaching assignment and his field of 
preference. This scale was obtained from the responses to Items 
23, 26 and 29 of the questionnaire. These Items were designed to 
obtain, respectively, the teachers’ major and second fields of 
assignment during the school year and the teacher's subject preference. 
A teacher was assigned a score of 4, the highest score, if 
his teaching preference equalled his major teaching assignment. 


The lowest score, that is, a score of 1, was assigned to a teacher 
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Tap le. 3.3 


MISASSIGNMENT SCALE RELATING PRESENT TEACHER ASSIGNMENT 
WITH TEACHER SUBJECT SPECIALIZATION 
M-1 SCALE 


Congruence of specialization Assigned 
and present position score 


1. Major teaching assignment equals 
major area of specialization AND 


a. there is no additional teaching assignment - - - - 7 
OR 

b. a second teaching assignment equals 
a second area of specialization --------- i 
OR 

c. a second teaching assignment does not equal 
aisecond areavio£ ispeciald zation’ a=. — == = 5 


2. Major teaching assignment equals second area of 
specialization AND 


a. second teaching assignment in no other field - - - 6 
OR 

b. second teaching assignment in major specialization- 6 
OR 

c. second teaching assignment in another field - - - - 4 


3. Major teaching assignment not in the major or 
second teaching specialty AND 


a. second teaching assignment in major specialty - - - 3 
OR 

b. second teaching assignment in second specialty - - 3 
OR 

c. second teaching assignment not in second or 


major specialty == —{ =<)= = — (= = = == = 4= = = - i 
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whose preference was neither his major nor second teaching assign- 
ment. Other combinations of teacher assignment and preference 
were allotted scores between 1 and 4 as shown in Table 3.4. 

A high score on this scale, therefore, was indicative of 
a teacher's being well assigned in accordance with his preference. 
The lower the assigned score, the more misassigned was the teacher 


in relation to his preference. 


Combined Misassignment Scale 


The third misassignment scale, a composite of the first two, 
was developed to indicate the respondent's combined degree of 
assignment-misassignment relative to academic specialization and 


subject preference. See Table 3.5. 


IV. WORKING CONDITIONS 


A scale was constructed to measure a teacher's working 
conditions in relation to the school in which he was employed. 
The scale was based upon the responses given to Items 45, 46, 47, 
53 and 55 of the questionnaire. These items were designed to 
measure, respectively, the amount of use by the teacher of clerical 
personnel, teacher aides, consultative or advisory personnel, and 
the use by an entire class of a library or material resources 
center. 

In constructing the Working Conditions Scale, the number of 
categories in each of the five items was collapsed. The categories 


in the items were reduced, with one exception, to "available" and 
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"not available." To illustrate this better, Item 45 is given below. 


a i] 7 i 
i fh a 7h ah ¥ 
~ngte SE guidosed baovee ToL rote ug ali 
W iy? ” ‘ a t ni. 4 
sonststeiq bas sae _— 


oa i 


8.8 ofdaT at eros aes bre iy 
o svissokbat asw (stoi teH2 _.sllee abit 


i 


-sonetetestg eid ditw ee ee ait beng 2 


toriosesi od3 asw bengheeratm stom oni3 


bos noljssilsiosge oimebseon oF ovisafs 


auorTraxoD eat VI isg 


gnidtiow e'tedoses gs strasem od bs 2ou7sano9 aaw eleoe A 
4 | 


.bsyolqms esw ed doidw at Loedse aiid od nolteles ak Rao a ae 


8 @eenogest sid soqu. hand: anw soe oAT 


ot bengiasb sxsw emstt sesedT -.stisacoksesup we a 
ot a 
Isolusla to 199899 sda yd seu to Javome snd | eeloensoegeos sae 
ws ,isanoatag Yroaivbs x0 op aciachheibirths |, aebks vaionen 
| DPE 9) 
esozuo¢s: Isitietem ro yretdti s ie gesia aha TY hn 
‘ bia 

: +o 
te isdaua sd2 .slac? enoliibacd ) anion Sig gehen sels o> 
¥ pre 

esirtogetso sdiT .bsegsilos esw emestt ovit oda to ‘thot a 


‘4 
bas “sidsltave” o3 ,foltqessxs. sno atiw cisoubor 2 = ae 


~ 


.woled asvkg et @ moti , rested sal stesseultt « saa hs stdniieve 


Taples 3.4 


MISASSIGNMENT SCALE RELATING PRESENT TEACHER ASSIGNMENT 
WITH TEACHER SUBJECT PREFERENCE 
M-2 SCALE 


Congruence of preference Assigned 
and present position score 


1. Teaching preference equals 
major teaching assignment AND 


a. there is no additional teaching assignment - - - - - 4 
OR 
b. there is an additional teaching assignment - - - - - 3 


2. Teaching preference equals second teaching 
assignment -----------+----------- o) 


3. Teaching preference does not equal major or 
second teaching assignment -------------- 1 


Table 3.5 
MISASSIGNMENT SCALE RELATING PRESENT TEACHER ASSIGNMENT 


WITH TEACHER SUBJECT PREFERENCE AND 
TEACHER SUBJECT SPECIALIZATION 


M-1 score plus M-2 score equals Combined Misassignment score 
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45. What was your average use of clerical personnel in your 
school since September 1, 1968? 


Less than 1 hour/week 
1 or 2 hours/week 

3 to 5 hours/week 

6 to 10 hours/week 

11 to 20 hours/week 
21 to 40 hours/week 
Over 40 hours/week 
None or N/A 


CON DMF WN FE 


In this example, responses 1 to 7 were reduced to one 
category of "available."' Response 8 was the other category of 
"not available." If a respondent indicated that clerical person- 
nel were available, he was assigned a score of two. If a respon- 
Aene indicated that clerical personnel were "not available", he 
was assigned a score of one. Each of the other four items, on 
teacher aides, advisory personnel, library and material resources 
centers was collapsed and assigned scores in a similar manner 
with one exception. See Table 3.6. 

The exception was Item 53 dealing with the availability 
of a library to an entire class during class time. This item 
was reduced to three categories and assigned three scores. The 


W 


first category indicated "no library available" and was assigned 


"a library available 


a score of one. The second category indicated 
but with no person designated as librarian" and was assigned a 
score of two. The third category was "a library available with 
a person designated as librarian" and was assigned a score of 
three. 


Finally, each teacher in the sample had a total Working 


Conditions score computed by addition of the assigned scores on 
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Table 3.6 


WORKING CONDITIONS SCALE 


Item Response Assigned 
number category Item and response(s) score 
45 1. What was your average use of 


clerical personnel in your 
school since September 1, 1968? 


8 (a) no clerical personnel available - - - - - i 
1-7 (b) clerical personnel available - ---- - Z 
46 2. What was your average use of 


teacher aides since September 1, 1968? 


l'and 8 (a) no teacher aides available - ------ 1 
2-7 (b) teacher aides available -------- 2 
47 3. What was the extent, since 


September 1, 1968, of the 

use of consultative or advisory 
personnel who "specialize" in 
the subjects you teach? 


2 (a) no consultative or advisory personnel 
FEC bn td eV estes ng tte at os ae ae el SE a 1 
3-8 (b) consultative or advisory personnel 
available ----------7---- 2 
aye 4, Does your school have a library 


available to an entire class during 
class time? 


5 (a) no library available - --------- As 
4 (b) a library available, but with 
no person designated as librarian - - - 2 
1-3 (c) a library available with a person 
designated as librarian - ------ - 3 
2 5. How many times since September 1, 


1968, have you scheduled class 
activities in the material resources 
center (not library)? 


3 (a) no resource center available - ----- I 
2 and 4-8 (b) resource center available - -- ----- 2 
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each of the five items. The highest possible score was eleven. 
This indicated that the teacher had excellent working conditions 

in relation to the five areas covered by the items. The scores 
ranged down to five, the lowest: possible score, which indicated 
poor working conditions in relation to the areas covered by the 
five items. The four mobility categories in the sample were 
compared according to the scores obtained on the Working Conditions 


Scale. 


V. INSTRUCTIONAL LOAD 


The variables that seemed to be significant in dealing 
with the instructional load of teachers were: hours spent per 
week in classroom teaching, enrolment of the largest class taught 
by the teacher, enrolment of the median-sized class taught by the 
teacher and total number of different pupils taught in a week by 
the teacher. Therefore, Items 4, 5, 6 and 7 of the questionnaire, 
which were designed to obtain this information, were used to 
develop an Instructional Load Scale. 

The item responses were collapsed in order to make the 
categories more distinctive and each new category was assigned a 
score. A low score indicated a smaller instructional load than 
did a high score. Item 5 is given below as an example. 

5. What is the enrolment of the largest class that you teach? 
If you supervise some pupils while teaching others, consider 
a class to be the total number of pupils for whom you have 
sole charge in your room at any one time. 
1. Under 10 
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Over 45 

This Item was collapsed so that responses 1 and 2 were 
assigned a score of one, responses 3 and 4 were assigned a score 
of two, responses 5 and 6 were assigned a score of three, 
responses 7 and 8 were assigned a score of four, and response 9 
was assigned a score of five. Items 4, 6 and 7 were categorized 
and assigned scores in a similar manner to Item 5. See Table 3.7. 

The Instructional Load score was obtained for each teacher 
by the eer the assigned scores for each of the four Items. 
The highest score possible, which was 20, indicated a heavy 
instructional load for the teacher during the school year. The 
scores then ranged down to 5, the lowest possible score, which 
denoted a much lighter instructional load. The instructional 
Load scores were then used to compare the instructional loads 
of the four mobility groups. 


VI. PROFESSIONAL, PERSONAL AND SITUATIONAL 
CHARACTERISTICS 


Nine personal, professional and situational characteristics, 
which, according to the literature, seemed to be related to teacher 
mobility, were chosen from the questionnaire. The personal character- 
istics chosen were sex and marital status. The professional char- 
acteristics chosen were academic and professional preparation, 


and place of earliest teacher certification. The situational 
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Table 3.7 


INSTRUCTIONAL LOAD SCALE 


Item Response Item and response(s) Assigned 
number number score 
4 1. How many HOURS PER WEEK do you 
spend in CLASSROOM TEACHING? 
5 (a) over 10 to 15 hours - --------- 1 
6 (6b) over 15 to 20 hours - --------- Z 
ih (c) over 20 to 25 hours ---------- 3 
8 (d) over 25 to 30 hours ---------- 4 
9 (e) over 30 hours = ---------- 5 
5 2. What is the ENROLMENT of the 
LARGEST CLASS that you teach? 
and @2 (a) under 15 -------------+--- i. 
Buand 4 (b) 16 to 25 -----------+----- ys 
yar (c) 26 to 35 --------------- 3 
7 and 8 (d) 36 to 45 --------------- 4 
9 (e) over 45 --------------- 5 
6 3. What is the ENROLMENT of the 
MEDIAN-SIZED CLASS that you 
teach? 
1 and 2 (a) under fifteen - ------------ 1 
3 and 4 (b) 16 to 25 -------- -+ - =] 2 
Sarid “6 Coy 26 "to §35 7" PPPS SS as SS 3 
7 and 8 (d) 36 to 45  -=----------=-.- 4 
9 (e) over 45 2 ------------- 5 
7 4. What is the total number of 
DIFFERENT PUPILS that you 
teach in a week? 
1 and 2 (a) under 40 pupils ------------ 1 
3 and 4 (b) 40 to 99 pupils ------------ Z 
5 and 6 (c) 100 to 199 pupils ----------- 3 
7 and 8 (d) 200 to 399 pupils ----------- 4 
9 (e) 400 or more pupils - ---------- S) 
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characteristics chosen were annual salary, school size, present 
school experience, full-time experience in education and type 
of administration unit. Percentage distributions of these nine 
characteristics were compared in relation to each of the four 


mobility types. 
VII. OVERVIEW OF THE ANALYSIS 


The original data from the questionnaire had been stored 
On computer tape. The data used in this study were transferred 
to a second computer tape. Misassignment, Instructional Load 
and Working Condition scores were then computed and the information 
stored on computer disk. These two sources of data were then used 
in the analysis. 

A complete printout of data on each of the mobility groups 
was obtained, giving all of the data for the fifty-nine items on 
the questionnaire plus the Instructional Load, Working Conditions 
and Misassignment scores. Randomly selected responses were then 
checked from the printout to see whether Instructional Load, 
Working Conditions and Misassignment scores had been computed 
accurately. All were found to be correct. 

Pearson product-moment correlations were used to determine 
the relationships between the personal, professional and situa- 
tional characteristics of the teachers in each of the four mobility 
categories. As Ferguson (1966:127) stated: 

Thus r2 ean quite meaningfully be interpreted as a propor- 

tion and r2 X 100 as a percent. In general, in attempting to 


conceptualize the degree of relationship represented by a 
correlation coefficient it is more meaningful to think in terms 
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of the square of the correlation coefficient instead of the 
correlation coefficient itself. 


A coefficient of .70 was chosen, by the writer, as the 
minimum correlation acceptable for predicting one variable from 
another. This level allowed a prediction, of one variable from 
the other, with an accuracy of 49 percent. It was felt that a 
49 percent prediction of one variable from another warranted 
dropping one of the variables from the study. 

Percentage frequencies for the personal, professional 
and situational characteristics within each of the four mobility 
groups were calculated. Medians were calculated for the char- 
acteristics with ordinal properties as suggested by Ferguson (1966: 
57). Only percentage distributions were calculated for character- 
istics with nominal properties. 

The differences among the four mobility groups with respect 
to the Misassignment, Working Conditions and Instructional Load 
variables were analyzed as follows: (1) Misassignment, Working 
Conditions and Instructional Load scores for the four mobility 
groups were calculated, (2) comparison between the means of the 
groups was made using the Analysis of Variance Technique as proposed 
by Ferguson (1966:281-295). The a priori level of significance 
for accepting differences in the means was set at the .05 level of 
confidence. The Scheffe Test for Multiple Comparison of Means 
was applied to identify any significant differences between pairs 
of groups following a significant F ratio. As before, the level 
of significance was set at .05. If differences between mobility 


group pairs fell at or below this level of confidence, the two 
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means were assumed to be significantly different. 


VIII. SUMMARY 


This chapter explained the design of the study. It commenced 
with a discussion of the questionnaire and description of the study 
sample. The design and method of calculation of the Misassignment, 
Working Conditions and Instructional Load scales and scores was 
discussed in sections III to VI. The chapter concluded with a list- 
ing of the professional, personal and situational characteristics 


used in the study and an overview of the data analysis. 
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Chapter 4 


ANALYSIS OF THE DATA 


I. INTRODUCTION 


This chapter presents the results of the analyses relevant 
to the problem of the study. The chapter is divided into sections 
dealing with variables which seemed to be predictive of mobility 
among teachers, as suggested by the literature reviewed in 
Chapter 2. The second, third and fourth sections present the find- 
ings and discussions of the personal, professional and situational 
characteristics, respectively. The fifth, sixth and seventh sections 
deal, respectively, with the findings and discussions of the Misas- 
signment, Instructional Load and Working Conditions scores. 

The literature, reviewed in Chapter 2, strongly suggested 
that to present findings without taking into account the sex of the 
respondents, might tend to mask significant differences. For this 
reason, separate analyses were carried out for each of the sexes 


and the findings reported by sex as well as by mobility groups. 


II. PERSONAL CHARACTERISTICS 


The personal characteristics chosen for analysis were sex 


and marital status. 


Sex 
Percentage distributions of the teachers in the sample 
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44 
were prepared and comparisons among the four mobility groups 


made by sex within each of the mobility groups. 


Findings. The percentage distributions given in Table 4.1 
indicates that a greater percentage of female teachers than male 
teachers was found in each of the four mobility groups. The 
largest percentage of females was in the non-mobile group (67.7%). 
The inner-provincial and exit-provincial groups had the second 
(64.6%) and third (61.2%) highest percentage of female teachers. 
The turnover teachers, with almost an equal distribution between 


the two sexes, had the smallest percentage of females. 


Discussion. Many educators have the idea, as discussed in 
the literature reviewed in Chapter 2, that most of the mobility 
problem in education is the result of women leaving teaching 
because of pregnancy or homemaking. An examination of the responses 
to item 42, revealed that only 3.3 percent of Alberta teachers 
were leaving because of homemaking reasons. The inner-provincial 
mobile, exit-provincial mobile and turnover teachers accounted for 
9.3 percent of the total Alberta teaching force. The results of 
this study indicated that over 50 percent of these mobile 
categories, or over 4.7 percent of the total teaching force, were 
females. Therefore, while 3.3 percent of the total teaching force 
left for homemaking reasons, over 4.7 percent of the total Alberta 
teaching force that left their school for another teaching 
position or job outside of education were female. This seems to 


discredit the statement that most of the mobility problem in 
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Table. 4, 4 


PERCENTAGE DISTRIBUTION OF TEACHERS BY 
SEX AND MOBILITY 


Sex Non- Inner- Exit- Turnover Total 
mobile provincial provincial 
Female OW hee 64.6% 61.27 eo VA 64.1% 


Male O205 Bose 38.8 47.7 Seo 


Te 


nT . 


are 


46 
education is the result of women leaving teaching because of 


pregnancy or homemaking. 
Marital Status 


Separate distributions for male and female teachers, 
according to the teachers' marital status, were prepared for the 
four mobility groups. The results are reported in Tables 4.2 


and 4.3. 


Findings. The data for the male teachers indicated that 
proportionally more teachers in the non-mobile category were 
married, widowed or divorced (80.5%) than in any of the other 
three categories. The percentages of married, widowed or divorced 
teachers in the inner-provincial, exit-provincial and turnover 
categories were 73.7, 75.5 and 73.3, respectively. 

The female teachers' data indicated similar percentages. 
The female non-mobile category had 80.0 percent of the teachers 
married, widowed or divorced. The percentage of married, widowed 
or divorced teachers in the inner-provincial, exit-provincial and 


turnover categories was 51.7, 34.8 and 50.0, respectively. 


Discussion. The results of the analysis on the male 
teachers' sample were no surprise. It was expected that a greater 
proportion of non-mobile teachers would be married than any of the 
other mobility categories. The married male teacher, especially if 
he has a home and children, is usually more content with his 


present school and community than a single male teacher. He would 
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Table 4.2 


PERCENTAGE DISTRIBUTION OF MALE TEACHERS 
BY MARITAL STATUS AND MOBILITY 


Marital Non- Inner- Exit- Turnover Total 
status mobile provincial provincial 

Married, 80.5% Wes8 17 Peay nays 73 wae TDR 
widowed and 

divorced 

Sing levands Rs iCind 9.5 2662 24.5 26.7 2423 


religious order 


Table 4.3 


PERCENTAGE DISTRIBUTION OF FEMALE TEACHERS 
BY MARITAL STATUS AND MOBILITY 


Marital Non- Inner- Exit- Turnover Total 
status mobile provincial provincial 

Married, 80.0% Sl DSTA 34.87% BOW AINA Sa LA 
widowed and 

divorced 

Single and R.C. 20.0 48.3 65.2 50.0 45.9 


religious order 
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be more reluctant than the single teacher to leave his present 
community because of school problems. However, for the male 
teachers, the differences between the four mobility categories 
were slight. 


The differences between the "married" and " 


single" cate- 
gories were more accentuated in the female percentage distribution. 
The large percentage of teachers in the inner-provincial category 
who were single or belonged to a religious order may have been 
caused by young graduates not having the opportunity to be employed 
in the teaching position they prefer. Therefore, they accept 
another position hoping to move after a few years. 

The large percentage of single teachers in the female exit- 
provincial category may have been a result of young single women 
wishing to teach in another province or country before settling 
down to married life. 

An overview of the personal characteristic, marital status, 
seemed to indicate a relevance to teacher mobility. It seems that 


mobility in education is more prevalent among single than married 


teachers. 


III. PROFESSIONAL CHARACTERISTICS 


The professional characteristics chosen for analysis were 
academic and professional preparation, and place of earliest 


teacher certification. 


Academic and Professional Preparation 


Separate male and female percentage distributions for the 
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49 
variable of academic and professional preparation were prepared 


for each of the four mobility types. The results are given in 


Tables 4.4 and 4.5. 


Findings. The male medians on academic and professional 
preparation proved to be almost identical for all four mobility 
categories. The medians calculated for non-mobile and exit- 
provincial mobile teachers were each 4.4 years. The turnover and 
inner-provincial mobile medians were slightly lower at 4.3 and 4.2 
years, respectively. 

The female medians for academic and professional preparation 
ranged from D6 te 3.5 years. All female medians were lower than 
male medians. The rank order of the medians for the mobility groups 
produced an unexpected result. The highest median appeared in the 
exit-provincial mobile group. This median was closely followed, 
respectively, by the medians for the turnover (3.2) and inner- 
provincial mobile (3.0) categories. The lowest female median 


belonged to the non-mobile teachers. 


Discussion. There are two schools of thought concerning 
academic and professional preparation of mobile teachers. The first 
argues that the lower academically and professionally qualified 
teachers have the least commitment to teaching and, therefore, move 
in and out of the profession. The second viewpoint suggests that 
the lower academically and professionally qualified teachers hold 
on to their present positions in fear of losing their positions to 


better qualified teachers. The better qualified teachers, 


vin byes “ 
i a a a 
ae ls eee ia 

he wali 


nolts1sqexg tage tasstora elven oy i t io 


equorg YahLidom sila so} pets oll rs 7a o| 
oa ok berseqds aatbow seettghs SAE -tHures beazeqxomy ms, beouborg 
,bawollod Yleselo es astbom eli .quoxg sltdom Istsatvorg~3 Exe 
~ronmt bes (S18) aevorxys ef, 102 preter oh 34 + vsvitsegest 


nethen oteae? siepl et sotragenes (0:0), sttdom tasers 


Mie aisle ii de Meese 


“gatnie2no> Idgvory Yo eioottos ow? 9%8 SuisHT sobemeatd 


Jeri? silt .ayeiosss Rack gS Mp sbasbeoe, 


bertiieup iprtaiarss 4 (ikaoks 


en 


} | 1 ; 
mer iv 
i 7 vege i a . 


Table 4.04 


PERCENTAGE DISTRIBUTION OF MALE TEACHERS BY 
ACADEMIC AND PROFESSIONAL PREPARATION 
AND MOBILITY 


Academic and Non- Inner- Exit- Turnover Total 
professional mobile provincial provincial 

preparation 

Less than 1 O28 1b SYA 0.0% BisZA TERY 
year 

1 complete 260 Ls 0.5 Se ibe) 
year 

2 years but 10 <4 TEs af Baa 259 10.6 


less than 3 


3 years but 


less than 4 14.0 17.8 1539 9 a] 14.4 
4 years but 

less than 5 Le 12 47.0 4 745 48.4 45.4 
5 years but 

less than 6 19.6 LG ed. 18.8 spe ae Wis 2 
6 or more 
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Table 4.5 


PERCENTAGE DISTRIBUTION OF FEMALE TEACHERS BY 
ACADEMIC AND PROFESSIONAL PREPARATION 
AND MOBILITY 


Academic and Non- Inner- Exit- Turnover Total 
professional mobile provincial provincial 
preparation 
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according to this school of thought, are more secure and move out 
of their present school more often than teachers with poor quali- 
fications. 

The second viewpoint seemed to provide the more plausible 
explanation for the differences identified in the female sample. 
The exit-provincial mobiles had the highest academic and professional 
preparation, followed closely by turnover teachers and inner-provin- 
cial mobile teachers. The non-mobile teachers were the least 
academically and professionally prepared. Therefore, those teachers 
who did not move were generally much less well prepared, academically 
and professionally, than those teachers who were mobile. 

The male distribution by academic and professional prepara- 
tion was surprising. The four medians were quite similar, 
Suggesting that neither of the above explanations was relevant in 
the case of the male sample. The amount of academic and professional 
training, therefore, was apparently not related to male mobility. 

Marital status may have been an important variable 
affecting the amount of academic and professional preparation of 
female teachers. As indicated in Table 4.3, a greater percentage 
of non-mobile female teachers were married than were female 
teachers in any of the other three mobility categories. A married 
female teacher, especially if she has children, probably cannot 
afford the time or money for extra courses as much as a single 
female. This may account for the other three mobility categories 
of female teachers having more academic and professional preparation 


than the non-mobile category. 
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Females, generally, did not seem to acquire as much educa- 
tion as the males. Possibly, many female teachers anticipating 
marriage and housekeeping duties a few years after graduation, did 


not wish to make too large an investment in their education. 


Place of Earliest Teacher Certification 

Separate distributions for male and female teachers, 
according to the teachers' places of earliest teacher certification, 
were prepared for the four mobility groups. The results are 


reported in Tables 4.6 and 4.7. 


Findings. The male and female distributions, while 
differing in ee ee were similar in the ranking of these 
percentages within mobility categories. For this reason, the male 
and female findings are reported together in this section. 

The Alberta certified teachers were approximately equally 
distributed among three of the mobility categories. Only the exit- 
provincial mobiles had a significantly different distribution. 

The proportion of Alberta exit-provincial mobiles was approximately 
one-half that of teachers found in the other three categories. 
However, Alberta certified teachers represented the largest portion 
in all four categories. 

The teachers first certified in Saskatchewan represented 
the second largest proportion of teachers in three of the four 
mobility groups. The exception was the exit-provincial mobile 
group. For the male sample, the Saskatchewan certified exit- 
provincial mobile teachers ranked fourth highest in percentage 


behind the teachers first certified in Alberta, Britain or Contin- 
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Table 4.6 
PERCENTAGE DISTRIBUTION OF MALE TEACHERS BY 


PLACE OF EARLIEST TEACHER CERTIFICATION 
AND MOBILITY 


Place of Non- Inner- Exit- Turnover Total 
earliest mobile provincial provincial 

certification 
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PERCENTAGE DISTRIBUTION OF FEMALE TEACHERS BY 
PLACE OF EARLIEST TEACHER CERTIFICATION 
AND MOBILITY 


Place of Non- Inner- Exit- Turnover Total 
earliest mobile provincial provincial 

certification 
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ental Europe, and "Other Canadian Provinces." In the females’ 
data, the "Saskatchewan" category had the second highest percentage 
of exit-provincial mobile teachers (19%). However, the category 
"Other Canadian Provinces" also had 19 percent of the exit-provincial 
mobile teachers. 

All of the categories of teachers certified in places other 
than Alberta and Saskatchewan had much higher percentages of exit- 
provincial mobile and turnover teachers than non-mobile and inner- 


provincial mobile teachers. 


Discussion. The Alberta certified teachers comprised the 
largest percentage of each of the four mobility groups. It was not 
surprising that a large percentage of a province's teachers were 
first certified in that province. However, the number of Alberta 
certified teachers who left the province for other teaching 
positions was approximately one-half the percentage of each of the 
other three categories. This exit-provincial mobile category 
may have been proportionally small because of the progressive 
reputation of Alberta's school systems. Few places in North 
Rep iceente reputed to have higher teacher salaries or better 
working conditions. 

The largest departure from the others in terms of distri- 
bution among the four mobility categories was the exit-provincial 
mobile category. A greater proportion of teachers who were first 
certified in other Canadian provinces, Britain, continental Europe, 
U.S.A., Asia, Australia or New Zealand left Alberta to teach 


elsewhere than remained to teach in their present school or move 
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to another school. This may indicate the presence of a "nomadic" 
characteristic among persons who choose to teach a great distance 
from their place of earliest teacher certification or a "tourist" 
attitude toward their Alberta teaching position. 

Teachers certified outside Alberta or Saskatchewan also 
seemed to have twice as great a tendency to leave the teaching 
profession as to remain in their present school. Perhaps some of 
these people originally came to Alberta hoping to teach only long 
enough to secure a non-educational position. However, anotner 
possible reason for leaving, may have been the result of cultural 
or language differences which they experienced. 

This Ector on the earliest certification of teachers 
indicated that a large proportion of teachers first certified in 
places other than Alberta or Saskatchewan are highly mobile within 
and out of the teaching profession. These teachers may have 
accepted any position in order to live in Alberta, then moved to a 


better position after becoming settled in the Province. 
IV. SITUATIONAL CHARACTERISTICS 


The situational characteristics chosen for analysis were: 
annual salary, school size, present school experience, full-time 


experience in education, and type of administration unit. 


Annual Salary 


Separate percentage distributions for male and female 
teachers in seven salary ranges are presented in Figures 4.8 and 


4.9. Medians were also calculated for each of the mobility groups. 
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Table 4.8 


PERCENTAGE DISTRIBUTION OF MALE TEACHERS 
BY PRESENT ANNUAL SALARY AND MOBILITY 


Non- Inner- Exit— Turnover 
mobile provincial provincial 
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Table 4.9 


PERCENTAGE DISTRIBUTION OF FEMALE TEACHERS 
BY PRESENT ANNUAL SALARY AND MOBILITY 


Annual Non- Inner- Ex i= Turnover Total 
salary mobile provincial provincial 
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Findings. In all categories, the median salary for female 
teachers was more than $1,200 below the male median salary for the 
Same category. The highest median salary for male teachers was 
paid to the non-mobiles ($7,945).- Inner-provincial mobile ($7,613), 
turnover ($7,516) and exit-provincial mobile ($7,495) teachers 
followed in rank order. 

The highest median female salary was also that of the 
non-mobile teachers ($6,339), followed in order by exit-provincial 
mobile ($6,289), turnover ($6,281) and inner-provincial mobile 
($6,265) teachers. 

The percentage distributions indicated that the non-mobiles, 
especially the females, had more teachers in the $10,001 - $12,000 
bracket than did any of the other three mobility categories. In 
addition, the turnover male teachers were well distributed over the 
top five salary categories, while the female turnover teachers were 


found mainly in only two of these salary categories. 


Discussion. In each of the male and female distributions, 
the non-mobile teachers had the highest median salaries. Salary is 
a recognized satisfier. Therefore, those who believed they were 
earning an adequate salary may have been relatively content to 
remain in their present school system. 

The three remaining male and female categories were logic- 
ally ordered in relation to the research, cited in Chapter 2, by 
Patton, Bruce and Orlich. Both the exit-provincial and turnover 
teachers' median salaries were low. The former may have been leaving 


the Province in search of a teaching position offering a higher 
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Salary. The latter may have been in search of a better salary 
outside the field of education. The inner-provincial mobile 
teachers, having the second highest median salary, were still paid 
less than the non-mobile teachers. Therefore, salary may have been 
a factor contributing to all three types of mobility. 

Alberta teachers are paid according to amount of experience 
in education, and amount of academic and professional preparation. 
Therefore, the more experience a teacher has in the field of educa- 
tion, the higher is his salary. Similarly, the more academic and 
professional preparation a teacher has, the higher his salary. 

As presented in detail later in this chapter (Tables 4.14 
and 4.15),. the non-mobile teachers, both males and females, had more 
full-time experience in education than did the other three cate- 
gories. The male non-mobile teachers, as seen in Table fi e4cuhad 
as much or more academic and professional preparation than the other 
male categories. However, the female non-mobile teachers, as seen 
in Table 4.5, had the least amount of academic and professional 
training of all female categories. It was not surprising, therefore, 
that ae male non-mobiles had the highest salary among the male 
categories. However, for the female non-mobile teachers, whose 
median salary was highest of the four categories, length of teaching 
experience seemed to be the factor compensating for lack of academic 
and professional preparation. 

All male salaries were much higher than the female salaries. 
The differences were probably caused by the males' better academic 


and professional preparation (Tables 4.4 and 4.5) and greater 


Beitr omer 
a ” ei 


aig sadehaiedllbae: aihasheiey | | 
“sauhas to: hlotd ead ak aad teflosed a coos apianipate dined 


bas! simebsas stom. arid «xtaabbate Pesta eeeaheanal . a 
vista wd, redid ad ied 1efiose3 8 nok : A 
bL.é aabdad) roaqedo tsi a fatal Lisag ‘) 
etom, bed ,estemel bas colon asad _ssonaa pacomnan Par i / | ; 
~siso sexi? dedte odd bib meds cee pahe ee: sonohroque omid-L10 ues i 
bad) due sidsT at fase 6. ex9fosed olidom-noa sism SAT, 29h708, | Hex 
19430 943 neds noi sexsq97g isnoleestorq bas, otesbsss stom 10 doum es, ‘a i 
cece as ,axsroess oladomnen olsm?/od¢ . rsvawoll saotxogezs9 olam a 
Lemoteestoxq bus otmabeos 10 3avom sesal arty bad .2.8 eldsT nt yl: 
,oxoiererid .artetaquue gon GaN 31 .batzogsens oxsuel his 6 30 gotatexs ot ng 
no oe a ae aa 
enor .oretions3 okdoarsian ofnme ‘ont ye Wagers | wey 


4 S ‘@ hie vee fiat an Riesiahecs : 


wid tind to dignoel .est 1030389 baa ala io 3 


oD Ary: ‘adgl. oe i 
oimebs28 Yo Asst 02 iis omina = 03 her 
a ' a y fig ey a ' FNS, mi " 


ootwie elem? ods ne > igi helen 

ui egy ie Malia y Cie a, iy 

simebssg wedded ' eeLam ¥ ake 
ad oh Wie 4 on be i . a 


189%, (2.8 b 
tell S&S 9 ay She lait 


62 


amount of experience in all categories (actual figures presented in 
Tables 4.14 and 4.15) except non-mobile. Since the female non- 
mobiles had more experience than the male non-mobiles, the larger 
male salaries must have been an effect of the males’ having more 


academic and professional preparation. 


School Size 

Separate distributions for male and female teachers 
according to the number of teachers employed in the shool were 
prepared for each of the four mobility types. The results are 


given in Tables 4.10 and 4.11. 


Findings. The non-mobile male teachers on the average 
taught in the largest schools with a median of 28.7 teachers per 
school. The turnover and exit-provincial male teachers taught 
in the second and third largest schools, having, respectively, 
21.8 and 21.5 teachers per school. Of the four male categories, 
the inner-provincial mobile teachers taught in the smallest schools 
which had a median size of 20.8 teachers. 

A different pattern was displayed by the female teachers. 
The turnover teachers were in schools having the largest median 
size, namely, 21.0 teachers. However, this category was closely 
followed by the exit-provincial mobile and non-mobile teachers 
with median sized schools of 20.3 and 19.7 teachers per school, 
respectively. The median size of the schools in which inner- 
provincial mobile teachers taught was 17.6 teachers, the smallest 


median of any of the female mobility categories. 
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Table 4.10 


PERCENTAGE DISTRIBUTION OF MALE TEACHERS 
BY SIZE OF SCHOOL AND MOBILITY 


Number of Non- Inner- Exit— Turnover Total 
teachers in mobile provincial provincial 
school 
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PERCENTAGE DISTRIBUTION OF FEMALE TEACHERS 
BY SIZE OF SCHOOL AND MOBILITY 
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Number of Non- Inner- Exit- Turnover Total 
teachers in mobile provincial provincial 
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Discussion. The category with the smallest median, based 
on school size in both male and female analysis, was inner-provincial 
mobile. This was highly predictable from Orlich's study of Idaho . 
teachers (1967:451). Orlich's research strongly suggests that there 
is a tendency for teachers to move from small to larger schools. 

The data supported Orlich's finding, especially for the males, with 
the non-mobiles, on the whole, in the largest schools. It may be 
safe to speculate that men who intended to move within the Province 
were intending to move to a larger school than the one they were in. 
Possibly, the larger schools, with a variety of teaching positions 
available, gave the teachers a better opportunity to find satis- 
faction within the school. 

The overall difference between the medians for the male and 
female teachers in this part of the analysis was probably an effect 
of the dominance of elementary teaching positions by females. 
Elementary schools tend to be smaller than secondary schools. There- 
fore, the females' medians for school size would tend to be smaller 
than the school size medians for the males. 

The data did not reveal any major differences between the 
male and female exit~provincial mobile and turnover teachers on 
this variable of school size. School size, therefore, does not 
seem to be a significant factor in a teacher's decision to leave 


the Province to teach elsewhere or to leave the teaching profession. 


Present School Experience 


Separate distributions for male and female teachers, accord- 


ing to a teacher's experience in his present school, were prepared 
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for each of the four mobility types. The results are given in 


Laplesva.12 and 4.13. 


Findings. The data indicated that the non-mobile female 
teachers had the greatest number of years of full-time experience 
(median 3.0 years) in their present school. Each of the other 
female categories had identical medians of less than one year. 

Similar to the data for the females, the male non-mobiles 
had the greatest full-time service in their present schools (median 
2.5 years). However, the turnover male teachers had the second 
highest median, 2.1 years. The final two male categories, exit- 
provincial and inner-provincial mobile, had medians of less than 


one year. 


Discussion. The medians for both male and female categories 
revealed that the majority of mobile teachers stayed only one year 
in their present schools. Therefore, it seemed that the mobile 
teachers found some characteristics in their present school unsat- 
isfactory. An exception was the male turnover category which had a 
median of 2.1 years. The turnover teacher seemed to have been 
dissatisfied with more than his present school. Otherwise, he 
should have planned only to transfer to another school, rather than 
leave the teaching profession entirely. Another possibility could 
be that some of the turnover teachers were released or "fired" 


from their present schools. 


Full-time Experience in Education 


Separate distributions for male and female teachers, accord- 
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PERCENTAGE DISTRIBUTION OF MALE TEACHERS 
BY YEARS OF FULL-TIME EXPERIENCE 
IN THEIR PRESENT SCHOOL 
AND MOBILITY 


Present school Non- Inner- Exit- Turnover Total 
experience mobile provincial provincial 

1 year 36.6% 55.8% See 45.9% 48.02% 
Z Ze) LOT Mahe, 24.6 264 
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PERCENTAGE DISTRIBUTION OF FEMALE TEACHERS 
BY YEARS OF FULL-TIME EXPERIENCE 
IN THEIR PRESENT SCHOOL 
AND MOBILITY 


Present school Non- Inner- Exit- Turnover Total 
experience mobile provincial provincial 
1 year 31.97 58.524 64.2% SPAa ILA 51.o7% 
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ing to the length of the teachers' full-time experience in educa- 
tion, were prepared for the four mobility types. The results are 


reported in Tables 4.14 and 4.15. 


Findings. Analysis of the data for the females revealed 
that turnover teachers, with a median of 3.6 years, had the least 
full-time experience. The exit-provincial and inner-provincial 
mobile teachers with medians of 4.1 and 4.2 years, respectively, 
had more full-time experience than the turnover teachers, but 
considerably less than the non-mobile teachers with a median of 
9.5 years. 

The data for the male sample revealed a trend similar to 
that of the female sample. However, the male non-mobile category 
(median 6.3 years) was well below the female median for the same 
category of teacher. Male medians in the other three categories 
were higher than female medians for the eter Coxe ae tices 
The highest male median was for the non-mobile category. The rank 
order of the other male categories was, respectively, exit-provincial 
mobile (6.0 years), inner-provincial mobile (5.4 years) and turnover 


(4.7 years). 


Discussion. The literature generally agrees that teachers 
leave the profession within the first five years of service. The 
data for both males and females supported this statement as the 
median teaching experience of male and female turnover teachers was 
4.7 and 3.6 years, respectively. 

The percentage distribution in each mobility category, 


except non-mobile, indicated a somewhat inverse relationship 
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Table 4.14 


PERCENTAGE DISTRIBUTION OF MALE TEACHERS BY 
YEARS OF FULL-TIME EXPERIENCE IN EDUCATION 
AND MOBILITY 


Mears on Non~ Inner- Exit- Turnover Total 
experience in mobile provincial provincial 
education 
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PERCENTAGE DISTRIBUTION OF FEMALE TEACHERS BY 
YEARS OF FULL-TIME EXPERIENCE IN EDUCATION 
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between the number of teachers moving and years of experience in 
education. This trend was especially noticeable with the data for 
the female sample and was in agreement with research, reported in 
Chapter 2, by the Alberta Teachers' Association (1970:7). 

The male non-mobile median for full-time experience in 
education was much lower than the female median for the same 
category. This may have been caused by males only recently entering 
the teaching profession in large numbers. As mentioned in Chapter 3 


in the section "Overview of the Analysis," 


age and full-time exper- 
ience in education correlated highly. The non-mobile males, there- 


fore, with less experience than the non-mobile females, were 


probably younger than the non-mobile females. 


Type of Administrative Unit 


Separate distributions for male and female teachers, accord- 
ing to the type of administrative unit, were prepared for the four 
mobility groups. The results are reported in Tables 4.16 and 4.17 


and the findings are presented separately for each of the sexes. 


Findings (male). The largest proportion of male teachers 
from the "City" administrative units was found in the non-mobile 
category (49.0%). The turnover, exit-provincial mobile and inner- 
provincial categories followed with 43.1, 31.9 and 23.8 percent of 
"City" teachers, respectively. 

The "Town" administrative units had male teachers distri- 
buted approximately equally (6.6 - 6.8%) among three categories, 


the inner-provincial mobile, the exit-provincial mobile and the 
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Table 4.16 


PERCENTAGE DISTRIBUTION OF MALE TEACHERS BY 
TYPE OF ADMINISTRATIVE UNIT 
AND MOBILITY 


ear ener eagaee sesSsT iS einssnebanienesainasiatimseawmmsndatssnseanamioes ound sonsasasuamnooummenstnenaarinnmnaiooer necmorennseamaminnan eee, 


Type of Non- Inner- Exit- Turnover Total 
administrative mobile provincial provincial 

unit 

City 49.0% 23.87 Sheers A317 SWAY 
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Inepartment of National Defence, Federal Indian, and 
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Table 4.17 
PERCENTAGE DISTRIBUTION OF FEMALE TEACHERS BY 


TYPE OF ADMINISTRATIVE UNIT 
AND MOBILITY 


Type of Non- Inner- Exit- Turnover Total 
administrative mobile provincial provincial 

unit 
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turnover categories. However, the proportion in the non-mobile 
category was slightly lower than for the other three categories, 
with a percentage of 5.3. 

The largest proportion of male teachers from the "Village 
and rural" administrative units was found in the inner-provincial 
mobile category. The exit-provincial mobile, turnover and non- 
mobile teachers followed, respectively, with 59.0, 46.7 and 43.7 
percent of village and rural teachers. 

The "Other" administrative units had the largest proportion 
of its teachers in the turnover category (3.4%). The inner-provin- 
cial mobile, exit-provincial mobile and non-mobile categories, 
followed, respectively, with 2.6, 2.4 and 2.0 percent of "Other" 


teachers. 


Findings (female). The female turnover teachers had the 
largest proportion of teachers from the "City" administrative units. 
The exit-provincial mobile, non-mobile and inner-provincial mobile 
categories followed, respectively, with 45.4, 44.6 and 31.1 percent 
of the "City" teachers. 

The inner-provincial mobile teachers had the largest pro- 
portion of teachers from the "Town" administrative units (5.9%). 
The exit-provincial mobile and non-mobile teachers followed, each 
having 4.5 percent of "Town" teachers. There were no female 
turnover ''Town' teachers. 

The inner-provincial mobile category had the largest 
proportion of teachers from the "Village and rural" administrative 


units (60.4%). The non-mobile, exit-provincial and turnover 
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categories followed, respectively, with 48.0, 45.2 and 43.9 
percent of "Village and rural" teachers. 

The largest proportion of female teachers from the "Other" 
administrative units was found in the turnover category. The 
-exit-provincial mobile, non-mobile and inner-provincial mobile 
categories followed, respectively, with 4.9, 3.4 and 2.6 percent of 


"Other" female teachers. 


Discussion. A much smaller proportion of male and female 
"City" teachers was found in the inner-provincial mobile category 
than in any of the other three categories. City teachers, who 
chose to remain in the teaching profession, seemed to prefer staying 
in their present system rather than moving to teach elsewhere in 
the Province. 

A small proportion of Alberta's male and female teachers 
were employed in "Town" administrative units. The non-mobile 
teachers accounted for the smallest proportion of teachers in these 
administrative units. There seemed to be a trend to leave the 
town administrative units rather than to remain in them. A peculiar 
result was obtained with the female turnover teachers in town admin- 
istrative units. No female teacher who was teaching in a town 
district indicated that she was leaving the profession. The 
female teachers in town administrative units seemed to be content 
with teaching as an occupation. 

More male and female teachers taught in the village and 
rural units than in any of the other types of administrative units. 


A greater proportion of these teachers were found in the inner- 
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provincial mobile category than any of the other three mobility 
categories. These teachers in the village and rural administrative 
units, seemed to have a greater than usual tendency to move within 
the Province. 

In comparison with the other mobility groups, the largest 
proportion of male and female teachers from the "Other" adminis- 
trative units were in the turnover category. This may suggest 
that teachers from the Department of National Defence, Federal 
Indian and private schools looked upon teaching as a temporary 
career. 

There seemed to be a general trend among male and female 
teachers to move from rural administrative units and to remain 
in the city administrative units. The city administrative units 
had a greater proportion of non-mobile teachers than inner-provincial 
mobile teachers. The village and rural administrative units had 
a greater proportion of inner-provincial mobile teachers than 
non-mobile teachers. Research findings in the Alberta Teachers’ 
Association study (1970:2), referred to in Chapter 2, strongly 


support this finding. 


V. MISASSIGNMENT 


Three sets of misassignment scores were calculated. The 
first, M-1, dealt with the congruence between a teacher's subject 
assignment and subject specialization. The second, M-2, dealt with 
the congruence between a teacher's subject assignment and subject 


preference. The third was a composite of the first two scores. 
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The results are given in Tables 4.18, 4.19 and 4.20, respectively. 


Misassignment According to Subject Specialization 


Separate male and female M-1 means and total M-1 means 
were calculated for each of the four mobility groups. One-way 
Analyses of Variance were performed between pairs of the male and 
female means within each mobility category, and then for the four 


means of each of the mobility groups. 


Findings. The male M-1 misassignment means were slightly 
higher than the female means in all mobility types except the 
inner-provincial mobile. The male means were ranked as follows: 
turnover (5.53), non-mobile (5.52), exit-provincial mobile (5.48) 
and inner-provincial mobile (5.20). The female means ranged in 
almost a completely reverse order to that of the males as follows: 
inner-provincial mobile (5.42), non-mobile (5.30), exit-provincial 
mobile (5.19) and turnover (5.04). However, none of the male- 
female pairs were significantly different at the .05 probability 
level. 

The highest M-1 mean for the total groups was in the non- 
mobile category (5.42). The exit-provincial mobile, turnover and 
inner-provincial mobile categories followed, respectively, with 
means of 5.37, 5.34 and 5.29. However, none of the total means 


were significantly different at the .05 probability level. 


Discussion. The male-female pairs for the four mobility 
categories were not significantly different. In addition, no sig- 


nificant differences were found between the total means of the 
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Table 4.18 


SUBJECT SPECIALIZATION MISASSIGNMENT SCORES 
OF TEACHERS BY MOBILITY 


AND SEX 
Sex Non- Inner- Exit- Turnover 
mobile provincial provincial 
Mean S.D. Mean S.D. Mean S.D. Meanea’s .D. 


Male Dedl Salo De LU0 Pil All 55 46s oe 47 Ds Deeks 9 


Penade® 5.30 “12.62 56 Gide Od 7 56 LOU 59 5.0464 2:23 


Signif- NS NS NS NS 
icance 
Total 5242 5.29 Seo 534 


F ratio - 0.36 


Significance: NS 
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Table 4.19 


SUBJECT PREFERENCE MISASSIGNMENT SCORES 
OF TEACHERS BY MOBILITY 
AND SEX 


Sex Non- Inner- Exit- Turnover 
mobile provincial provincial 
Mean S.D. Mean S.D. Mean S.D. Mean S.D. 


SS 


Male 2.7 260-82 29050389 22562084 2.38040.98 
Female 2. Gie 0:79 2.482 0.91 24480366 2. One 0297 
Signif- NS NS NS NS 
icance 


I 


Total 22 6/ 2.49 Ze o2 2230 
F ratio - 4.06 bese. 007 


Significance: between non-mobile and turnover 
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Tape’ 4.20 


COMBINED MISASSIGNMENT SCORES OF TEACHERS 
BY MOBILITY AND SEX 


Sex Non- Inner- Exit- Turnover 
mobile provincial provincial 
Mean S.D. Mean S.D. Mean S.D. Mean S.D. 
la a a ETS a A I eS gD eh a LR AD ea EIN SL Phil ae lal 
Male S224 2509 71 OM2ZE5L 8.04 1.96 (9192 5372 
Female Pee EW Ae da y's TCOOPLl SO7 (bird OFS iu On gS VRoareror 
Signif- NS NS NS NS 
icance 


Se Ss EE ae a te oP bi) Mee caer ae ice OS era een 6 ae eases 
Total , S09 TSS TO9 7.09 


EF Yratio*=-rr4r 


Significance: NS 
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mobility categories. These results indicate that the males' sub- 
ject assignment, according to subject specialization, was not 
significantly different than the females' assignment. Also, there 
was no significant difference in assignment among the four mobility 
categories. 

The M-1 means are rather surprising. As noted in Tables 
4.4 and 4.5, the males had much more academic and professional 
preparation than females. It seems reasonable that the better 
educated teachers would be assigned more often to their field of 
specialization than teachers with less education. However, the 
misassignment sample was composed of only secondary teachers, 
whereas, the sample used for academic and professional training 
also included elementary teachers as well as secondary teachers. 
Secondary female teachers may be as well educated as secondary 
male teachers. 

It also seems reasonable that there should have been some 
Significant differences between the mobility categories. It should 
be of concern to a teacher that he be employed to teach in the 
field of his academic specialization. However, an overview of the 
M-1 means denotes that the range was 5.04 to 5.53. A score of over 
five on the M-1 scale meant that a teacher was teaching in his 
first or second field of specialization. Therefore, the majority 
of teachers in each of the four mobility groups were quite well 
assigned. This could account for no significant differences among 


the four mobility groups. 
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Misassignment According to Subject Preference 


Separate male and female M-2 means and total M-2 means 
were calculated for each of the four mobility groups. Then 
One-way Analyses of Variance were performed on the male and female 
mean scores and the total means for each of the four mobility 


categories. 


Findings. The mean M-2 scores revealed that in each cate- 
gory the males had a slightly higher score than the females. 
However, no male-female pair was significantly different at the 
-O5 probability level. The male M-2 means, in rank order, were 
non-mobile (2.72), exit-provincial mobile (2.56), inner-provincial 
mobile (2.50) and turnover (2.38). The female M-2 means were 
similar to the male means as follows: non-mobile (2.61), inner- 
provincial mobile (2.48), exit-provincial mobile (2.47) and turnover 
C231) 4 

Significant differences among total means at the .05 proba- 
bility level were identified by the Analysis of Variance test. The 
Scheffe test, used to compare these means two at a time, revealed 
that the significant difference was between the means for the 
non-mobile and turnover teachers. The non-mobile teachers had 
the highest mean score of 2.67, which was followed, respectively, 
by the exit-provincial mobile (2.52), inner-provincial mobile (2.49) 


and the turnover (2.35) teachers. 


Discussion. These results were similar to those for the 


M-1 scores in that no significant differences between the male- 
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female pairs were found. The literature strongly suggests that 
mobility studies should present data for males and females 
separately. However, these data indicated that there was little 
difference in the amount of misassignment between males and females 
in relation to their subject specialization and subject assignment. 

The results for the four mobility categories were much as 
expected. In all probability, a teacher intending to remain in his 
present school for another year, is quite satisfied with his 
assignment. The results supported this argument as the non-mobile 
teachers had the highest mean and, therefore, the best subject 
assignment according to their preference. The turnover teachers' 
mean was the foveseeanone the four mobility groups and was signif- 
icantly different from the non-mobile teachers’ mean. These two 
categories, M-1 scores, were not significantly different. The M-2 
scores, therefore, may be a better indication of a teacher's 
satisfaction with the teaching profession. In any case, the analysis 
revealed an apparent relationship between assignment to the preferred 
subject area and a teacher's decision to remain in teaching as an 
occupation. 

The means of the inner-provincial mobile and exit-provincial 
mobile categories were not significantly different from those of 
the non-mobile category. This would seem to indicate that assign- 
ment according to a teacher's specialization is not related to a 
teacher's decision to leave his present school and move to another 


school. 
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Combined Misassignment 
Separate male and female and total means for the combined 
M-1 and M-2 scores were calculated for each of the four mobility 
groups. Then One-way Analyses of Variance were performed on the 
male and female means within each mobility category, and the total 
means for the four mobility groups. The results of these analyses 


are presented in Table 4.20. 


Findings. The male means were ranked as follows: non- 
mobile (8.24), exit-provincial mobile (8.04), turnover (7.91) and 
inner-provincial mobile (7.70). The female means were ranked 
slightly different from the males with: non-mobile (7.91), inner- 
provincial mobile (7.90), exit-provincial mobile (7.65) and turn- 
over (7.34). No significant differences were found between pairs 
of the male and female means. 

The highest total mean (8.09) belonged to the non-mobile 
category. The exit-provincial, inner-provincial and turnover 
categories followed with means of 7.89, 7.78 and 7.69, respectively. 
The One-way Analyses of Variance tests revealed no significant 


differences among the mobility groups. 


Discussion. No significant differences were found among 
the male-female pairs of the four mobility groups. Male and female 
teachers, therefore, seemed to be approximately equally assigned 
‘in relation to their subject preference and subject specialization 
combined. 


No significant differences were found among the total means 
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of the four mobility categories. This result was not expected as 
it seemed reasonable to assume that subject misassignment may have 
been a grievance among mobile and turnover teachers. 

The total mean scores ranged from 7.69 to 8.09. The highest 
score obtainable on this scale was 11; such a score for a given 
teacher would indicate that the teacher's subject preference and 
subject specialization were the same, and he was teaching in this 
subject matter area. The lowest possible score was 2, indicating 
complete misassignment, that is, there was no congruence between 
any two of the three variables. The range of the means, therefore, 
was well above the mid-point of the Combined Misassignment Scale. 
Alberta teachers aes have been generally well enough assigned so 
that Combined Misassignment was not an important factor relating 


to mobility and turnover among these teachers. 
VI. INSTRUCTIONAL LOAD 


Separate male and female means, and total means for the 
Instructional Load scores were calculated for each of the mobility 
groups. Then One-way Analyses of Variance tests were performed on 
the male and female means within each mobility category and on the 


total means for the four mobility groups. 


Findings. The male means were higher than the female 
means in all four mobility categories. For three of these cate- 
gories, inner-provincial mobile, non-mobile and exit-provincial 
mobile, the male means were significantly higher than the female 


means at the .001 probability level. The rank order of the male 
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Instructional Load means, from highest to lowest, was exit-provin- 
cial mobile (11.36), non-mobile (11.07), inner-provincial mobile 
(10.81) and turnover (10.74). The female rank order of Instruc-— 
tional Load means for the mobility categories was turnover (10.15), 
inner-provincial mobile (10.04), exit-provincial mobile (10.00) and 
non-mobile (9.87). The findings are reported in Table 4.21. 

When tested, there were no significant differences at the 
-05 probability level, between the total means of the four mobility 
groups. The highest total mean belonged to the exit-provincial 
mobile (10.53). The turnover, inner-provincial mobile and non- 
mobile categories followed with means of 10.44, 10.31 and 10.26, 


respectively. 


Discussion. The finding that the male means were higher 
than the female means indicated that males, as measured by the 
instrument used in the present study, carried a heavier instruc- 
tional load than did females. This result may have been partially 
caused by the majority of male teachers teaching in secondary 
schools. Most secondary schools operate on a class rotation or 
departmentalized schedule allowing a teacher to teach three or more 
different classes, Therefore, the secondary teachers' answers to 
the question on "total number of different pupils that you teach in 
a week" would be a number much higher than that given by most 
elementary. teachers. A second factor that may have influenced the 
results was the validity of the question, "How many hours per week 
do you spend in classroom teaching?" As mentioned in Chapter 3, 


many elementary teachers seemed to answer this question as "hours 
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Table «4.21 


INSTRUCTIONAL LOAD SCORES OF TEACHERS 
BY MOBILITY AND SEX 


Sex Non- Inner- Exit-— Turnover 
mobile provincial provincial 
Mean S.D. Mean S.D. Mean S.D. Mean S.D. 


rE 


Male CI O7F2.15-— LOe Si ere BPSG6  1%97 LOL7 a 2543 
Female 7872.43,  LOs0am er o7 TOTO00) 2243 TOs 274 
Signif- OFC0L 0.001 0.001 NS 

icance 

Total TOL2L6 | 10F31 HORSS 10.44 


Fo racio = 1.44 


Significance: NS 
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per day" instead of "hours per week." Therefore, this question 
which should have produced high scores for the elementary teachers, 
may have produced scores which were quite low. However, the 
possibility of male teachers carrying a larger Instructional Load 
than female teachers should not be ruled out. 

Statistical analyses found no significant differences among 
the means of the four mobility groups. This was a surprising 
result as researchers such as Conville and Anderson (1956:12) and 
Patton (1957:17) found that instructional load was an important 
factor in teacher satisfaction. However, the average instructional 
load carried by teachers may have lightened since their research 
was done. The results in Table 4.21 show that the total means of 
each of the four mobility groups were less than half of the total 
score possible on the Instructional Load Scale. These means may 
indicate that the instructional load of Alberta teachers was at a 
"tolerable" level. If this were so, instructional load would not 
be an important factor contributing to a teacher's decision to move 


to another school or to leave teaching entirely. 


VII. WORKING CONDITIONS 


Separate male and female means, and total means for the 
Working Conditions scores were calculated for each of the mobility 
categories. Then One-way Analyses of Variance tests were performed 
on the male-female pairs and on the total means for the four 
mobility categories. The results are presented in Table 4.22. 

A high Working Conditions score indicated good working 


conditions. The lower the score obtained on the Working Conditions 
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Table 4.22 


WORKING CONDITION SCORES OF TEACHERS 
BY MOBILITY AND SEX 


Sex Non- Inner- Exit-— Turnover 
mobile provincial provincial 


er eee 


Mean S.D. Mean S.D. Mean S.D. Mean S.D. 
ee ee © A LTS Pie be 
Male Selo 163 T2605° 1296 PeeOo. lea They PEAS 
Female EO 1290 P37 72506 1.89 2-01 702 2.00 
Signif- 0.001 NS NS NS 


icance 
eee a a a ne ae ee 
rbOwaa 7.99 Lees Th etaie) LisDD 


F ratio - 9.64 P = 0.001 


Significance: between inner-provincial and non-mobile, 
inner-provincial and exit-provincial, and 
non-mobile and turnover 
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Scale, the worse were the teacher's working conditions. 


Findings. All female categories, except the exit-provincial 
mobile category, had lower Working Conditions means than did the 
males. However, for only the non-mobile male-female pair was there 
a significant difference in means at the .05 probability level. 

The rank order of the male means was: non-mobile (8.29), exit- 
provincial mobile (7.83), inner-provincial mobile (7.65) and 
turnover (7.57). The female rank order differed from the males as 
follows: exit-provincial mobile (7.89), non-mobile (7.84), turnover 
(7.52) and inner-provincial mobile (7.37). 

A significant difference at the .001 probability level was 
found for the total Working Conditions means. The Scheffe test 
established the following pairs as having significantly different 
means at the .05 probability level: inner-provincial mobile and 
non-mobile, inner-provincial mobile and exit-provincial mobile, 
and non-mobile and turnover. The rank order of the total Working 
Conditions means was: non-mobile (7.99), exit-provincial mobile 


(7.86), turnover (7.55) and inner-provincial mobile GUE D 


Discussion. The non-mobile male teachers' mean was signi- 
ficantly higher than the non-mobile female teachers" mean. 
Therefore, according to the Working Conditions Scale, the male 
non-mobile teachers had better working conditions than did the 
female non-mobile teachers. It is reasonable to assume that the 
majority of female teachers taught in elementary schools and the 


majority of males taught in secondary schools. Therefore, it 
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appears that the elementary schools generally had worse working 
conditions than secondary schools, as measured by the instrument 
employed in the present study. 

The total means for exit-provincial and inner-provincial 
mobiles were significantly different. The exit-provincial mobiles, 
whose mean was the higher, had better working conditions than the 
inner-provincial mobile teachers. The teachers moving to a new 
school within the Province, had the worst working Ret aicnen as 
measured by the instrument employed in the present study, among 
the four mobility groups. It seems reasonable, therefore, that the 
teachers moving within the Province were doing so, at least 
partially, pecaieenee poor working conditions. 

The non-mobile teachers' total mean was significantly 
different from the turnover and the inner-provincial mobile teachers' 
means. Teachers with high Working Conditions scores appeared to 
be more likely to remain in their present school system, and the 
teachers with low Working Conditions scores seemed to be more 
likely to leave the teaching profession entirely or move to another 
school system. The Working Conditions data seemed to indicate 
that there was a relationship between turnover and mobility in 


teaching and the working conditions in the schools of the Province. 
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Chapter 5 
SUMMARY. CONCLUSIONS AND RECOMMENDATIONS 


A summary of this study is presented in this chapter. 
Conclusions and implications are drawn from its findings, and 


suggestions are presented for further research. 
1. SUMMARY OF THE PROBLEM AND RESEARCH DESIGN 


Statement of the Problem 

The purpose of the study was to compare characteristics of 
mobile and turnover teachers with characteristics of non-mobile 
teachers in Alberta in an attempt to identify predictors of turn- 


over and mobility among teachers. 


Sub-problem 


What are the similarities and differences that exist among 
non-mobile, mobile and turnover teachers with respect to: 

(a) personal characteristics, 

(b) professional characteristics, 

(c) situational characteristics, 

(d) subject assignment, 

(e) school working conditions, and 


(£) instructional load? 


Instrumentation and Methodology 


The questionnaire was issued during May, 1969, to all 
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teachers employed in Alberta school systems, in a study directed 
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by Ratsoy for the Alberta Advisory Committee on Educational Studies. 


Teachers and administrators completed and returned 18,074 usuable 
questionnaires. This return represented approximately 90 percent 
of the Alberta education force. 

The questionnaire was composed of fifty-nine forced-choice 
questions, dealing with personal and professional characteris- 
tics, experience, mobility and instructional practices of Alberta 
teachers. Reliability of the questionnaire appeared to be approxi- 
mately 98 percent. 

Items from the questionnaire relating to personal, pro- 
fessional and situational characteristics, subject misassignment, 
working conditions and instructional load of teachers were used 
in the present study. 

Five scales were used in the present study. The first 
two scales dealt with subject misassignment as related to teacher 
subject specialization and to teacher subject preference. The 
third scale was a composite of the first two scales. The fourth 
and fifth scales were constructed to measure teacher instructional 
load and teacher working conditions in the schools. All scales 
were constructed from questionnaire responses. 


Percentage distributions on nine personal, professional and 


situational characteristics for four mobility types were calculated. 


Comparisons were then made among the four mobility types. The per- 
sonal characteristics chosen were sex and marital status. The pro- 


fessional characteristics chosen were academic and professional 
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preparation, and place of earliest teacher certification. The 
Situational characteristics chosen were annual salary, school 

size, present school experience, full-time experience in education, 
and type of administrative unit. 

The remaining five variables were misassignment according 
to subject specialization, misassignment according to subject pre- 
ference, misassignment according to a combination of subject pre- 
ference and specialization, working conditions and instructional 
load. On these variables, One-way Analysis of Variance tests were 
performed to determine whether differences among the four mobility 
groups existed. Whenever the F ratio was significant, this test 
was followed by the Scheffe method of testing for significant dif- 
ferences between pairs of means. The a priori level of significance 


for both tests was set ‘at’ 05. 


The Sample 


The sample was delimited to full-time teachers classified 
into four categories. Teachers indicating they would be teaching 
in another Alberta system during the next school year were cate- 
gorized as inner~provincial mobile teachers. Teachers indicating they 
would be teaching in a school system outside of Alberta in the 
next school year were categorized as exit-provincial mobiles. 
The third category, non-mobile, was composed of teachers intending 
to teach in their present school during the next school year. A 
random sample of the 10,000 Alberta non-mobile teachers were used 
in the study to facilitate data handling. The last category, Turn- 


over teachers, consisted of teachers intending to be employed out- 
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side of education during the next school year. 

The total sample was 2,098 full-time teachers. The number 
of teachers assorted into inner-provincial mobile, non-mobile, 
exit-provincial mobile and turnover was 659, 765, 542 and 132, re- 
spectively. This sample was used for all data analyses with only 
one exception. 

The exception was in dealing with the misassignment of 
teachers. Since teachers are not usually departmentalized or as- 
signed to specific subject areas in elementary schools, the elemen- 
tary Heathers were not used in the misassignment analyses. 
Therefore, the sample was reduced to secondary teachers consisting 
of 319 inner-provincial mobile, 342 non-mobile, 267 exit-provincial 
mobile and 74 turnover teachers. The total sample used in the 


misassignment analyses was 1,002 full-time secondary teachers. 
II. SUMMARY OF THE FINDINGS 


This study sought answers to six sub-problems. These sub- 
problems and a brief discussion of the major related findings are 
given below. Also see Tables 5.1 and 5.2. 

Sub-problem one: What are the similarities and differences that 
exist among non-mobile, mobile and turnover teachers with 
respect to personal characteristics? 

The personal characteristics chosen from the questionnaire 
for analyses were sex and marital status. 

The analysis by sex revealed that with the exception of the 
turnover category, over 60 percent of the teachers in each category 


were female. Turnover teachers were almost equally divided between 


males and females. 
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Table: 5. 1 


SUMMARY OF PERSONAL, SUR ont AND 
SITUATIONAL CHARACTERISTICS 


Characteristic Non- Inner- Exit- Turnover 
mobile provincial provincial 
Sex 


male 32.574 B54 Selena: 47.7 
female Gin 64.6 G12 52.3 


Marital Status 


male - single 19.37 Zoe 24.5 Z26e5/ 
- married 80.5% VASAT TREAD) (iene 
female - single 20.0% 48.3 ae DORO 
- married 80.0% op ey) 34.8 50.0 


Academic and Profes- 


sional Preparation 


Medians 
male 4.4 years 4.2 4.4 4.3 
female 2.6 years 3.0 3 ae. 


Annual Salary Medians 


male $7,945 7,613 7,495 7,516 
female $6,339 6,265 6,289 6,281 


Size of School Medians 


(in teachers/school) 
male 237 2026 Des Zo 
female 19.7 eeG 20563 21.0 


Present School Experi- 


ence Medians 


male 2.5 years less than 1 less than 1 2.1 
female 3.0 years less than 1 less than 1 less than 1 


Full-time Experience 


Medians 
male 6.3.years 5.4 6.0 at 
female 9.5 years 4.2 Pe Al 3.6 


ltpeacher certification" and "administrative unit" data, com- 
posed only of percentages, are not included in this table. 
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SUMMARY OF MISASSIGNMENT, INSTRUCTIONAL LOAD 


Variable 


Subject speciali- 


AND WORKING CONDITIONS SCORES 


Non- 


zation misassignment 


means 


male 
female 


total 


Subject preference 


misassignment 
means 


male 
female 


total 
Combined 
misassignment 


means 


male 
female 


total 


Instructional 
load means 


male 
female 


total 


Working Conditions 


means 


male 
female 


total 


Inner- 
mobile provincial provincial 
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Turnover Signifi- 


cance 
Sys ofe NS 
5.04 
5.34 NS 
2430 NS 
Meg uk 
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and 
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TEBE 
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Significance 
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Over 73 percent of all male teachers in the sample were 
married, widowed or divorced. The male non-mobile category had 
the largest percentage of married, widowed or divorced teachers 
(80.5 percent) among the four male mobility categories. 

The marital status of female teachers varied among mobil- 
ity categories. The non-mobile category was composed of 80.0 
percent of married, widowed or divorced teachers. The inner-pro- 
vincial mobile and turnover female teachers were approximately 
equally divided among the "married" and "single" categories. 
However, less than 35 percent of the female exit-provincial mobile 
teachers were classified in the "married" category. 

Sub-problem two: What are the similarities and differences that 
exist among non-mobile, mobile and turnover teachers with 
respect to professional characteristics? 

The professional characteristics chosen for analysis 
were academic and professioanl preparation, and place of earliest 
teacher certification. 

The academic and professional preparation medians of the 
male teachers proved to be almost identical for all four mobility 
categories, that is, ranging from 4.2 to 4.4 years. All male 
medians were higher than female medians. The rank order of the 
female medians placed the exit-provincial mobiles highest, followed 
by turnover, inner-provincial mobile and non-mobile categories. 

Teachers first certified in Alberta represented the largest 
portion of teachers in all four mobility categories. Only the 
exit-provincial mobile teachers had a significantly different dis- 


tribution from the other Alberta categories. This category had 
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approximately one-half of the percentage which each of the other 
"Alberta" mobility categories had. 

Teachers first certified in Saskatchewan represented the 
second largest proportion of teachers in all mobility categories 
with one exception. The exception was the exit-provincial mobile 
category. For the male sample, teachers first certified in 
Saskatchewan were fifth largest in proportion of exit-provincial 
mobile teachers, following Alberta, Britain or continental Europe, 
the United States, and other Canadian provinces. For the female 
sample, the "Saskatchewan" teachers and teachers first certified 
in other Canadian provinces, were tied for the second largest 
percentage of exit-provincial teachers. 

There were more exit-provincial mobile and turnover teachers 
than non-mobile and inner-provincial mobile teachers among the 
teachers first certified in places other than Alberta or 
Saskatchewan. 

Sub-problem three: What are the similarites and differences that 
exist among non-mobile, mobile and turnover teachers with re- 
spect to situational characteristics? 

The situational characteristics chosen for analysis were: 
annual salary, school size, present school experience, full-time 
experience in education, and type of administrative unit. 

In all categories, the median salary for female teachers 
was more than $1,200 below the male median for the same category. 
The male and female non-mobile categories had the highest salaries 


of the four mobility categories. The male exit-provincial 
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mobiles were the lowest paid males, and the female inner-provin- 
cial mobiles were the lowest paid females. 

The non-mobile male teachers, on the average, taught in the 
largest schools, with a median of 28.7 teachers per school. Of the 
male mobility categories, the inner-provincial mobile teachers 
taught in the smallest schools (median 20.8 teachers per school). 
All male mobility categories had larger "school size" medians than 
the corresponding female categories. 

The turnover female teachers taught in schools having the 
largest median size of the female categories, namely, 21.0 teachers. 
The inner-provincial mobile teachers, whose median for school size 
was 17.6 teachers, taught in the smallest schools of any mobility 
category. 

For both the male and female samples, the non-mobile teachers 
had the greatest number of years of full-time experience in their 
present schools. Each of the other female mobility categories had 
medians of less than one year. The turnover male teachers ranked 
second highest in the male sample, while the exit-provincial and 
inner-provincial male categories each had medians of less than one 
year of experience in their present schools. 

The analyses of the full-time experience in education data 
for the female sample revealed a large difference between the non- 
mobile median (9.5 years) and the medians for the other three 
mobility categories (3.6 - 4.2 years). The turnover teachers had 
the least full-time experience in education among the female 
categories. 


The non-mobile males had the most full-time experience in 
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education (median of 6.3 years) among the male categories. However, 

this median was well below the female non-mobile median. In other 

categories, males had more experience in education than their female 
counterparts. The male category with the least full-time exper- 
ience in education was the turnover category. 

The largest proportion of male and female teachers were 
employed in the village and rural areas of Alberta. Among these teach- 
ers there seemed to be a greater than average tendency to move within 
the province. The male and female teachers employed in the city 
administrative units comprised the second largest proportion of 
Alberta teachers. These city teachers, more than others, tended to 
remain within their district rather than move to another district 
within the Province. 

The town administrative units, and Department of National 
Defence, Federal Indian and private schools employed a small pro- 
portion of teachers in Alberta. However, among these teachers, 
especially the females, there was a greater than average tendency 
to leave the teaching profession. 

Sub-problem four: What are the similarities and differences that 
exist among non-mobile, mobile and turnover teachers with re- 
spect to subject assignment? 

Subject assignment of teachers was analyzed according to 
the congruence between the teachers' present assignments and each 
of: their subject specializations, subject preferences, and a 
combination of subject specialization and subject preference. 

Male teachers were not assigned differently from female 


teachers according to subject specialization. Although all male 
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M-1 means were higher than the female M-1 means, no significant 
differences were obtained between sexes. In addition, the four 
mobility categories did not differ significantly in the degree 

to which they were assigned according to subject specialization. 

The degree of assignment according to subject preference 
seemed to be similar between male and female pairs, as no signif- 
icant differences were found between these pairs on the M-2 scores. 
However, a significant difference was found between the non-mobile 
and turnover categories. The non-mobile teachers, with the higher 
M-2 scores, appeared to be better assigned than the turnover tea- 
chers in accordance with their subject preference. No other sig- 
nificant differences were found among mobility categories. 

No significant differences were found between male-female 
pairs or among the four mobility groups according to the Combined 
Misassignment scores. These scores seemed to indicate that no 
differences existed between males and females in each mobility 
group, and among mobile, non-mobile and turnover teachers in the 
degree of subject assignment according to subject preference and 
subject specialization. 

Sub-problem five: What are the similarities and differences that 
exist among non-mobile, mobile and turnover teachers with re- 
spect to school working conditions? 

Only the non-mobile male-female pair had significantly 
different Working Conditions means at the .05 probability level. 
The non-mobile males, with the higher Working Conditions mean, 
seemed to have better working conditions than the non-mobile 


females, as measured by the Working Conditions Scale. 
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The Scheffe test established the following pairs as having 
significantly different means: inner-provincial mobile and non- 
mobile, inner-provincial mobile and exit-provincial mobile, and 
non-mobile and turnover. The non-mobile teachers, with the highest 
mean, appeared to have significantly better working conditions 
than both the inner-provincial mobile and turnover teachers. In 
addition, the exit-provincial mobile teachers, with the larger 
Working Conditions mean, appeared to have better working conditions 
than the inner-provincial mobile teachers. 

Sub-problem six: What are the similarities and differences that 
exist among non-mobile, mobile and turnover teachers with 
respect to instructional load? 

The male Instructional Load means were higher than the 
female Instructional Load means in all four mobility categories. 
For three of these categories, inner-provincial mobile, non-mobile 
and exit-provincial mobile, the male means were significantly 
higher than the female means at the .001 probability level. The 
higher male scores seemed to indicate that the males carried a 
heavier instructional load, as measured by the Instructional Load 
Scale, than the females in all categories except turnover. 

No significant differences were found among the total In- 
structional Load means for the mobility categories. Apparently, 
the instructional load did not differ significantly among mobile, 


non-mobile and turnover teachers. 
DEL. VCONCRLUSIONS 


From the findings of this study, the following conclusions 


a ARE 

, as ¥ me ans c ‘i 

-son bas Athahabonagen a gta 
; be oP 7 * iat ny — hese 7 be i > : - 


bas <altdom pase 7.¥ xen " - 
iesdght on3 d3 iw), etedosed eitdea-non iad ashe) ‘ a ; 


stink pelos atliede setae home ome ounsag ap 
nT 4 sevadioass ravens, Baw ofidom Istontvongevonnd 9 tod mda. bd {7 | a 
rogzal art iskw yextedosad olidom Latontvoxg-itxs add «natakbbe | | 
anokttibnos gniivow 133ed svad o3 botssqgs lite cian gots | 
-exerosea of idom ieintrapatnniate msds 


o's ac. ls se ill ll 2 | 

-esttogsiso wailidom aot iis ae wile noes Lenotaoux3enl slamot ; 
9lidow-non ol tdom Lstonbverq~tonnd -@9kt0g9380 seeds to setd3 10T : 

tlinssthtngte sxsw easom Siem srs 2Lidom elantverq-atxe bas ct 

fT .Level vib tdadoxg 199. ond 38 éasem olsmo? ols madd serighdt | 

5 beiris> eolsm ef9 vad edsolbnl 03 bonesa esx008 stam sorighit eae, 

bsod {snotdouttenI ont yd bewwesom 2s bool isnot auszant s9kvesd 

. TovonIes iqenes eetrogssee iis at esau) fo anit? _~Siao2 

wal Isto ada goms bol axaw aeousieli2b ansottRngte of ane 


wit zo ry ars 2 A Paha ae D 7 7 | 
aktawaeh .29tx0g8389 aatidan aria 202 oe nb ou7Ie | an 


-siidom gnome tiem enn pd b 


a ie 
a= i 


104 


may be drawn: 

1. The percentage of females is greater than males among 
mobile and non-mobile teachers. However, teachers leaving the 
profession for employment outside of education are equally composed 
of males and females. 

2. Married teachers, especially married females, exhibit 
a greater tendency to remain in their present schools than do 
single teachers. 

3. Teachers first certified outside of Alberta and Saskat- 
chewan exhibit a greater tendency to move out of Alberta to another 
teaching position than do teachers who were first certified in 
either of these two provinces. 

4, Salary seems to be a predictor of teacher mobility. 

The higher a teacher's salary, the more likely was he to remain in 
his present school. 

5. Amount of academic and professional preparation is not 
an important factor in predicting male teacher mobility. However, 
the amount of academic and professional preparation among female 
teachers was directly related to mobility. The more preparation 
among female teachers, the more likely they were to be mobile. 

6. Teachers leaving the profession usually do so before 
completing five years of full-time teaching experience. After a 
female teacher has had five or more years of full-time experience 
in education, she exhibits a greater than usual tendency to re- 
main in her present school. However, length of full-time exper- 
ience does not seem to be important as a predictor of mobility 


for male teachers. 
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7. Most teachers leaving their present school to teach 
elsewhere, had taught in their present school for only one year. 
The majority of teachers remaining in their present school have 
taught in that school for more than two years. 

8. The village and rural administrative units had the 
largest amount of male and female teacher mobility. The male 
teachers in the city administrative units exhibit a greater 
tendency than usual not tomove within the province. The Depart- 
ment of National Defence, Federal Indian and private schools have 
proportionally larger numbers of male and female teachers leaving 
the profession than do other types of administrative units. 

aay Maie teachers generally teach in larger schools than do 
female teachers. Male teachers in large schools exhibit a greater 
than usual tendency to remain in that school. School size does 
not seem to be an important factor in predicting female mobility. 

10. Assignment according to teacher subject specialization 
does not seem to be predictive of teacher mobility. 

ll. Assignment according to teacher subject preference 
seems to be predictive of teacher mobility. Teachers assigned to 
their subject preference tend to remain in their present schools. 
Teachers not assigned to their subject preference had a greater 
tendency than the others to leave the teaching profession. 

12. When a teacher is well trained for his present assign- 
ment and also prefers the assignment, he does not have a higher 
probability of remaining in his present school. When the two 


variables, subject preference and subject specialization, are 
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combined, they do not seem to be predictive of teacher mobility. 

13. Male teachers generally appear to have heavier instruc- 
tional loads than do female teachers. However, instructional load 
does not seem to be a predictor of teacher mobility. 

14. Working conditions appear to be predictive of teacher 
turnover and mobility. Teachers with good working conditions in 
their schools, as assessed by the questionnaire used in the present 
study, are more likely to remain in these schools than teachers 
with less desirable working conditions. In addition, there was a 
significantly higher probability that teachers deciding to leave 
the profession have poorer working conditions than those intending 
to, remain in. Lt. Theteorene conditions of females, on the average, are 
less favorable than working conditions of males. 

15. Male and female teachers seemed generally to have 
different response distributions and, therefore, probably different 
reasons for deciding to leave their present schools. However, the 
differences between sexes diminish for those teachers deciding 


to leave the profession. 
IV. IMPLICATIONS 


What relevance does a teacher mobility study have in this 
period of time when a surplus of teachers in many areas makes it 
difficult to find employment? Administrators and supervisors should 
continually be interested in research which may reveal undesirable 
school and teacher characteristics. Teachers are, at present, not 


moving from school to school as frequently as in years past. How- 
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ever, the teachers are less mobile because of a lack of employment 
opportunities, not because the school systems have improved condi- 
tions so as to satisfy the teachers. There will still be teachers 
in schools with similar grievances to those teachers who left in 
previous years. Teachers unsatisfied with present conditions may 
leave their positions "psychologically" rather than physically 
because they cannot obtain a position elsewhere. Therefore, the 
challenge for administrators and supervisors is one of identifying 
the dissatisfied teachers and the conditions which, if changed, 
might improve the attitudes of these teachers toward the school. 

The ultimate goal for the administrators and supervisors should 
be to obtain a maximum effort from all teachers. 

This study attempted to provide information on the mobility 
of teachers. Results from the study which may assist administra- 
tors and supervisors to perform more effectively in relation to the 
mobile teacher are given below. 

Administrators should not think that mobility and turnover 
is only a problem with male teachers. This study has shown that 
at least as many females as males leave the profession for other 
employment or move from their present school to teach in another 
school. 

Rural administrative units seemed to have had a more serious 
problem with teacher mobility than the city administrative units. 
Therefore, this study may be of major interest to rural administrators. 

The administrators of a school system should pay particular 


attention to the needs of single teachers , especially female, with 
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less than five years of experience. The results indicated that 
single teachers and teachers with little experience have a epenter 
than usual tendency to leave their present schools to teach 
elsewhere. 

Another type of teacher, which should be given particular 
attention, is the teacher first certified in a place other than 
Alberta or Saskatchewan. There was a greater tendency than average 
among these teachers to leave their present schools to teach else- 
where or to leave the profession entirely. 

Most teachers in the study, who were leaving their present 
school to teach elsewhere, had ane taught in that school for one 
year. It seems that administrators might profitably make special 
efforts to meet the needs of teachers who are in their first year 
in any given school. 

The study seemed to identify a number of areas in which 
an administrator should concentrate his efforts when trying to 
deal with mobility and turnover among his staff. The first area 
involves salary. The higher a teacher's salary, the more likely 
was he to remain in his present school. 

Assignment of teachers to their subject preference seemed 
to be predictive of teacher mobility. The better a teacher was 
assigned to his subject preference, the more likely was he to 
remain in his present school. Assignment according to the teacher's 
subject specialization did not seem as important as subject 
preference assignment. 


Another area of importance to mobility, as indicated by 
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the study, was that of working conditions in the school. Teachers 
with good working conditions in their schools, as assessed by the 
Working Conditions Scale used in the study, were more likely to 
remain in their schools than were teachers with less desirable 


working conditions. 
V. RECOMMENDATIONS FOR FURTHER RESEARCH 


The findings of this study have shown that certain teacher 
and school characteristics appear to be related to teacher mobility. 
The evidence in this study also reveals the need for further re- 
search in a number of areas. 

eA Sbudy ae be done on the relationships between the 
personalities of supervisory and administrative personnel, and the 
rate of teacher mobility and turnover. A few researchers believe 
that personal relationships between teacher and supervisor may 
be the most important factor in teacher mobility. 

2. A more comprehensive study on working conditions and 
instructional load of the teachers should be attempted. Factors 
such as amount of responsibility delegated to the teachers, and 
types of pupils taught by the teachers, could be included. 

3. Elementary teachers were not included in the analysis 
involving teacher misassignment. A similar study might be done 
using only elementary teachers as the sample. 

4. A study is suggested which would include different 
types of schools and teaching techniques in order to determine 
how they relate to teacher mobility. Differentiated staffing, 


open area, traditional and continuous progress schools, to name 
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only a few organizational patterns, could be included as variables 
in such a study. 

5. Factors extrinsic to the school may also be important 
predictors of teacher mobility. Perhaps many teachers are influenced 
by "non-school" variables more than by variables related directly 
to the school. A study involving these variables and their rela- 
tionship to mobility is suggested. 

6. An attempt should be made to analyze teachers’ instruc- 
tional load and working conditions in greater depth. Separate analyses 
on the individual instructional load and working conditions items 


might be attempted. 
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REPLICATION OF CAMERON COMMISSION STUDY OF ALBERTA TEACHING FORCE 


The Alberta Royal Commission on Education, recognizing the key position held by teachers in Alberta education, 
conducted a detailed survey in 1958 of the status of teachers and teaching in the Province. 


A replication of this study of the Alberta teaching force is being sponsored and conducted by the Alberta Advisory 
Committee for Educational Studies. In addition to the replication items, others have been added which are designed to reflect 
some of the changes which have occurred since 1958. The Committee has the support and participation of the ALBERTA 
FACULTIES OF EDUCATION, DEPARTMENT OF EDUCATION, ALBERTA FEDERATION OF HOME AND SCHOOL 
ASSOCIATIONS, A-BERTA TEACHERS’ ASSOCIATION and the ALBERTA SCHOOL TRUSTEES’ ASSOCIATION. 


Your careful and prompt reply is essential in this replication of the Commission’s work. The information obtained 
through this report will be kept strictly confidential. Your name and address are required only to facilitate checking. The 
returned forms will be seen by only a few research members, while the findings of the survey will be published in summary 
form so that individual teachers cannot be identified. 


The committee requests all educators employed by school boards in the province to return a completed report to 
their Principal or Superintendent of Schools as soon as possible, but not later than May 9, 1969. 


Your Name (Mr. Mrs. Miss) 


Me EO ere eee see ree ceesesecesdeerererseeseeeurereeesstDoeesen eens neceeeresecubesesceseceredeeeenetsscceDecccerncdeeesecesececccccetecssseveeseeccoccoecece 


SURNAME (PRINT) CHRISTIAN NAMES 
Maidens Surnarie crt crest ctr eee Religious Nameete tere ee 
(1F WOMAN WHO HAS MARRIED) (1F MEMBER OF A RELIGIOUS ORDER) 
PRAOLOSS CROC MDOMMIISI (CU: re crrisieccecmver eee aie mete a ee ae Dem ee 
NamMeOtLOChOOl Ree acre meets: neler ean al ee ee School Division, District or County ..........ccccccccccseccceessseceecessscecess 


The questions in this survey are contained on pages designed for processing on an IBM 1230 Optical Scanner. The 
directions for completing the questionnaire are as follows: 


1. Use only an HB pencil to record your response. 


2. Indicate your response to each item by placing a mark between the guidelines preceding the alternative which best 
describes your employment or status from among the alternatives to the question. 


rztzz Under 10 we 20 to 29 
10 to 19 eho) 30 or more 


3. Answer every question. 
4. Mark only one response to each question. 


2 gue O 0) not fold the questionnaire. 
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AW Which of the following most nearly describes the position you hold in your school system this year? 


Classroom teacher, giving all or Vice-principal or assistant Supervisor, coordinator or con- 
nearly all of time to classroom Principal, teaching half time sultant of a subject field, grade(s) 
or more. or division(s) working in or from 
the district, division or county 
Vice-principal or assistant office. 
Principal, teaching less than 


half time or not teaching. Counsellor or psychologist work- 


ing in or from the district, 


Department Head, grade coordina- 


tor or consultant assigned to one division, or county office. 
or more. 
Coordinator or consultant of a 
Counsellor, teaching half time or Principal, teaching less than subject field or grade(s) assigned 
more. half time. to two or more schools (not 
working from the district, divi- 
half time or not teaching. 
Director or coordinator of a 
Librarian, teaching half time or special service (personnel, A/V 
more. materials, research, public 
relations, etc.) working in or 


Librarian, teaching less than from the district, division or a 


half time or not teaching. county office. 


Zz In which DIVISION(S) does your MAIN responsibility this year lie? 


-| Primary (K to III) Senior High (X to XII) 
Intermediate (IV to V1) Both Primary and Intermediate 
Junior High (VII to 1X) Elementary and Junior High 


3 In which GRADE do you do MOST teaching this year? 
PJs] [Rinses 
ed SR SE 
El t ; 
Equally in 2 or more 
i Jr. High grades Ea No regular teaching 


4 How many HOURS PER WEEK do you spend IN CLASSROOM TEACHING? (Exclude time spent counselling, supervising, etc.) 


p25 | Over 5 to 10 hours p= | Over 20 to 25 hours 
Fz] Under 2 hours | 22325 | Over 10 to 15 hours Ea Over 25 to 30 hours 


Ba Over 15 to 20 hours Es Over 30 hours 


5 What is the ENROLMENT of the LARGEST CLASS that you teach? If you supervise some pupils while teaching others, 
consider a class to be the total number of pupils for whom you have sole charge in your room at any one time. 


FPorcrto | [-=[16w20 | [==]2e030 | [= [sews | [= Joes [7 
Pefnes | [efare2s | [Pepsi | [ [areas | [f= |norenuerctmroom necting 


6. What is the ENROLMENT of the MEDIAN-SIZED (Middle-sized) CLASS you teach? Class defined as in Question 5. 


If you teach only one class, mark same response as in Question 5. 
| |Under 10 pf 16 to 20 |= 126 to 30 = 36 to 40 
|= [41 t0 45 


Pfres | fries | [ofa 


7 What Is the total number of DIFFERENT PUPILS that you teach in a week? 


[under s0pupis | [5010 99 pupil [200 te 299 pupil 
2322 | 30 to 39 pupils Gad 100 to 149 pupils a 300 to 399 pupils 


Junior and Senior High 


Elementary, Jr. and Sr. High 
Junior College 


Equally in 2 or more 
Sr. High grades 


2322 | No regular teaching 
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In what TYPE OF SCHOOL do you work? For question 8 and 9 consider YOUR SCHOOL to be the organization 
under the direct responsibility of your Principal. 


unior High School (has some or Elementary and Junior High 
all of Grades VII or |X but no [aa - 
grades below VII or above |X). PF, | Elementary, Jr. and Sr. High 

entor High’ school{School has | Junior High and Senior High 
some or all of Grades X to XII 


How many TEACHERS (full-time equivalent) teach in the SCHOOL in which you teach? Include the principal and yourself 


paad 9 to 12 teachers haa 25 to 49 teachers | am not assigned 
to one School 


|= | 2 or 3 teachers | 255i 13 to 18 teachers 243] 50 to 99 teachers 
Bae 19 to 24 teachers 


| 4 to 8 teachers Ee) 100 or more teachers 


By what TYPE OF ADMINISTRATIVE UNIT are you employed? If by a Division or County, mark the first alternative. 
If by an Independent (Non- Divisional) District, mark an alternative other than ‘School Division or County . 


School Division or County Rural School Dist. (not RC Sep.) Ea Federal Indian School 
===: | D.N.D. School 


Ba 
Pafremsanatinscter | | Tretana ese | [rs framesoee J 
Consolidated Dist. (not RC Sep.) | <= | Regional High Schoo! District | 


What is the EXTENT of your TOTAL ACADEMIC and PROFESSIONAL PREPARATION BEYOND HIGH SCHOOL? 


Five complete years but less 
than six in a University and/ 
or Teachers College. 
Six or more complete years in a 
ca University and/or Teachers’ 


College. 


Ot assigned to one school ; 
work in or from central office 

or in several schools). 
ementary 
all of Grades | to VI, but no 
grade above V1). 


1 Teacher 


Less than a !-year program 
(7 mos.) in a Normal School, 
Teachers College or University. 
tandard 1-year program (7 mos. 
or more) in a Normal School, 
Teachers College or University. 
Two complete years but less than 
three in a University and/or 
Teachers College 


Ee 1 year but less than 2 faa 4 years but less than 5 25255 
ps | 2 years but less than 3 2 | 5 years but less than 6 peeee 
pl 3 years but less than 4 | 6 years but less than 7 


WHERE did you obtain your EARLIEST CERTIFICATION FOR TEACHING? 


a In England, Scotland or Wales Eza In Australia or New Zealand 
pss | In Continental Europe a | Somewhere not listed here 


What is the HIGHEST UNIVERSITY DEGREE you hold? 
Bachelor degrees | Ed.D. orPh. D 
. Dor Ph: 0; 


Fe CE earanedind 
Other Bachelor's 
ee alle dle ON Lblsslose asso 


Three complete years but less 
than four in a University and/ 
or Teachers’ College. 
Four complete years but less 
than five in a University and/ 
or Teachers College. 


In Alberta 


| In Saskatchewan 


In another Canadian province 


Before 1945 
1945 to 1949 


1950 to 1954 


1955 to 1959 
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16. In what year, since starting to teach, did you last attend a credit course at a UNIVERSITY SUMMER SCHOOL or 


UNIVERSITY EVENING CREDIT PROGRAM? 
[= [eefore 1945 | [= ]1050%0 1954] [= [seo 008] [= [ices] [=]rss 
Pheer] =| never 


Fa freas to 1949] [==fressto 150] [==fioe | 


17. In what year, since starting to teach, did you LAST attend a NON-CREDIT course of at least 5 days duration or 
10 evenings or equivalent? (Include Short Course for Principals or similar non-credit summer or evening courses). 


[= [eetore 1945 | [==]r950%0 1954] [==]960t0 1964] [==[r966 | [== [ress 
P= fre 101949] [==frossto se] [pices | [==]r067 | [Never _| 


18. For which area of specialization do you consider yourself MOST adequately prepared? 


[s=[ Reading [cz] Mathematics | [|Home Economics | 
[sss:[Social Studies | [s:[ Science | [es [ Libraries | ET Counselling Paych. | 
s<[Enoish | fee [Finerts | [ee industrial Ans | [ee | Administration 
fas[ French | [=| Physical Education | [=| Business Education | [| Exceptional Children_| 


Language (Other than Teaching or super- Teaching or super- 
French or English) vising Grades 1-2-3 vising Grades 4-5-6 


19. =i lie == aaa courses aah ae have oe ‘aa in ae —— marked in 18? 


ocational Subjects 
(Other than Business) 


=) ips ae ae courses so — ee in ae cae chosen in EES 


21. Which is your second field of specialization? 
[hone economies | 


Vocational Subjects 
(Other than Business) 


Ser a ES 

ex [socwrsuaies | [=| science i) fuer 

fern | feneare Linden Taeminisvation | 
== [0 


Physical Education 

Language (Other than Teaching or super- 

French or English) vising grades 4-5-6 
3 =F a a alae courses =] aioe have ae = Se in = ate ss in 21? 
23. Which field are you mainly mainly assigned to to during the PRESENT SCHOOL YEAR? 
Tafrecing | es]atonaies |‘ |wometeonomes | [= lomo 

Other than Business) 

[= [Social Stasis f= [scnce | [furs | [= counsating Payer 


fs:[ French Ee Physical Education |---| Business Education | #3272 | Exceptional Children 


Language (Other than Teaching or super- Teaching or super- 
French or English) vising grades 1-2-3 vising grades 4-5-6 


24. What proportion of your teaching week is devoted to the field you have marked in question 23? 


[==Tess than 10% | [==[From 10 to 24%] [—=[From 25 to 49%] [=== [From 50 to 74%] [== From 75 to 89% | [== ]90%-plus 


How many university courses (or equivalent) have you completed in the area of concentration marked in question 23? 


ESM SEI ERIE ERIE E ILE IEEE bere] Eom] 


Teaching or super- 
vising grades 1-2-3 
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26. You may be assigned to more than one tield this school year. Which is your SECOND FIELD OF CONCENTRATION? 


j Vocational Subjects 
Es [usta [rome teers [ [tomar nn et 
FSi French Physical Education [ [Business Education | fea Exceptional Children 


Language (Other than Teaching or super- ne second field 
English or French) 


vising grades 1-2-3 
man ac of your teaching = is devoted to the field ore have emer in Question 26? 
|= |Less than [Less than 10% | |---| From 10 to [From 100 24% | [=| From 25 to [From 25 t0 49% ——_| 


How many university courses (or equivalent) have you completed in the area of concentration marked in question 26? 


CMIPEILRMI ERIE EIGE CE kew] Eee 


29. In which field would you PREFER to work? 
: Vocational Subjects 
Tree | Fs[HansEemonica Lan) — [= [oa at 
[Libraries | = [Counselling Psych. 


ae Social Studies __fuaner 
eae ___ English = Fine Arts Industrial Arts = [Administration ——_| 
a Ge French Ee Physical Education [ [Business Education —_| Ee Exceptional Children 


Language (Other than ESR or super- Teaching or super- Other 
English or French) oe Reet 4-5-6 vising grades 1-2-3 
. How = Sj canes courses = ae have ae Sea in the field of eal ee eee marked in ane a 


Fo How many different courses or i do ahaa teach? caps teachers count Se art, etc. ee 


32. Counting the present schoo! year, what is your TOTAL NUMBER of SCHOOL YEARS of full-time experience in the field of 
education as a teacher, administrator, counsellor, etc. 
fe es aloe 


33 Counting the present year, what is the number of years of full time experience you have had IN THE SCHOOL SYSTEM 


where you are now employed? 
Porras] 


WORE SUReAW ewan sei 


Teaching or super- 


entration 
vising grades 4-5-6 on Ms 


34. Counting the present year, what is the number of years of full time experience you have had in the SCHOOL 
where you now hold a position? 


35. Since you began teaching, in how many DIFFERENT school systems have you taught full time? 
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auf How many breaks of at least 1 school year have there been in your full-time teaching service? 


ff alsemie [112 oom tows} [halo ann | 


38. What was the PRIMARY REASON for your most recent break in your teaching service? 


Further Study 


Il Health 


Non-teaching employment 


Military Service 


EEE E LD REET TESS eer 


Marriage or full-time homemaking 


eae Forced resignation from teaching 
| olker ume Soaeteen 


Maternity or child rearing 


Husband transferred or moved 


No Breaks 


Teaching in another Alberta Working in a position in a field 
system ‘ outside of education 
Unemployed and seeking work 


Working in a position in a field 
outside of education 


Unemployed and seeking work 


Attend university full time for 
further training in teaching 


41. What were you doing in MARCH, 1967? 


Teaching in another Alberta Working in education but not as 
system a classroom teacher 
4a Teaching in this system pe] Attending university or college 


z Teaching outside Alberta Homemaking 


42. What do you expect to do in the SCHOOL YEAR 1969-70? 


Teach in another Alberta Work in education but not as a 
system classroom teacher 


fan Teach in this system Work in a non-teaching position 


Be a full time homemaker 
; tudy full time in a field out- 
43. Do you plan to REMAIN in the field of education until retirement? 


| | Undecided, probably will [| Undecided, probably will not 
44. Does your school have full or part time clerical personnel (typist, filing clerk, etc.)? 


Yes, on a full-time basis and 
available to assist me 

ka Yes. ona full-time basis but 
not availabl assist me 


| am not assigned to one school 
or question does not apply 
Fe gs ki Er 


45. What was your average use of clerical personnel in your school since September 1, 1968? 


bal Less than 1 hr/wk ES 3 to 5 hrs/wk iP a 11 to 20 hrs/wk 
a 1 or 2 hrs/wk Ea 6 to 10 hrs/wk i 21 to 40 hrs/wk 


Over 40 hrs/wk 
[= =<: | None or N/A 


46. What was your average use of teacher aides (non. certificated teachers assistants other than clerical assistants) 


since September 1, 1968? 
EAMES a Pd tn 
the school but not 
cia available to assist me 


== | None in this school 
z= Over 20 hrs/wk 
Peat | Question does not apply 


1 or 2 hrs/wk 
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47. What was the extent, since September 1, 1968, of your use of consultative or advisory personnel who ‘specialize’ 
in the subject(s) you teach? 


aw | do no regular teaching j= | Available, not used ad Ga 11 to 20 times 
[=| None avaiable F=[onceorwice 1 _[==[erovrmes | [==] Over20umes 


48. How many student referrals were made by you to the counsellor or guidance officer since September 1, 1968? 


a 2222 | Available, no referrals P2225] 3 to 5 referrals Bea 11 to 20 referrals 
Ee None available Ea 1 or 2 referrals Ea 6 to 10 referrals Eat Over 20 referrals 


49. To what extent did you use ability grouping as initiated by yourself since September 1, 1968? 


Ea | do no regular teaching === | Five or fewer times Ea 11 times to % time Ew % to % of the time 
Ea No grouping used | 3255: | 6 to 10 times Ea % to % of the time | Over % of the time 


50. How often since September 1, 1968, did you use small groups in your teaching (other than ability grouping)? 


[tao no regier eaching | [=] Onceorwice | [=] Swims 
[None Cf aro sume | a0 20 ime 


51. How often since September 1, 1968, did your students engage in projects of their own choosing during class time? 


[=] ao noreguler teaching | [==] Oneeorwee | [[eriime | [a] Ow20umes 
Eee Sialteewe| Mle acemme nual) prelates ie 


52. What proportion of teaching time did you devote to team teaching (1.e., joint planning and instruction of two or 
more regular-sized classes of students) since September 1, 1968? 


[25225 | do no regular teaching 2255] Less than 10% Ga 26 to 50% pe] 76 to 95% 
F=[No movement | [=] 10 ro 25% P= [ sro 758 ee praceae | 


53. Does your school have a library available to an entire class during regular class time? 


=] ovr 201me | 


= Yes, with a librarian who spends Yes, with a part-time librarian Yes, with a part-time librarian 


ea oelpaperaesh f more than half- who spends about half-time in Fa who spends one-quarter time or 
time in the librar the librar less in the librar 
Yes, but with no person 
x 7 : tio not | 
2 designated as librarian Question does not apply No 


54, How many times, since September 1, 1968, have you arranged for your class(es) to use the library during the school 
day as part of classroom activity? 


F=[ Question does notappiy] [=] Oneeorwice |] erotoume La] Owr20ums 
Es ACI Gs CECT (Gs ES 


55. How many times, since September 1, 1968, have you scheduled class activities in the material resources centre 
(other than the library)? 


FE] Question dows not oly] [==] Novewurcesconte [| [[ aroSumer | [2s] 410020 
Gleianeos | esr kale lero Over 20 ties 


56. Please indicate your SEX. 57. Please indicate your MARITAL STATUS. 
Eqiseiet 2 ey col 
Widowed, divorced, Member of an RC 
or separated religious order 
Annual salary (before deductions) in effect in September. 


59. What is your AGE (nearest birthday)? 

[= [under 23] [| 311036] [=] 461055) 
P= [211025] [* = [36 to 40] |] 56 to 65 
P= [26 too] [=P ar os] [=] over 5 


fea) 
io.) 


$14,001 to $16,000 
Over $16.000 
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